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Introduction
 

 
The SIP is a planning tool designed to address student achievement and system needs identified through the  school's

comprehensive needs assessment (CNA). Additionally, the SIP provides a method for schools to address  the school

improvement planning requirements of Public Act 25 of the Revised School Code and the Elementary  and Secondary

Education Act (ESEA) as applicable.
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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning. <br><br> The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the

strengths and challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of

how the school perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to

reflect on how it provides teaching and learning on a day to day basis.
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
Eastover Elementary is located in a suburban area.  It is one of four elementary schools in the Bloomfield Hills School District. We are a Title

One Target Assisted School. Eastover Elementary has 465 students enrolled in grades kindergarten through fourth grade.  Eastover is a

socially economically diverse Title I Targeted Assitance school with 18% of its population qualifying for the free and reduced lunch program.

Eastover also hosts two special satellite programs.  The DHH program serves the deaf and hard of hearing population of Oakland County.

The ARP (Academic Resource Program) serves certified students with special needs who need more intensive support than our special

education resource program.  We have a high population of students who speak a different language at home.  Many are serviced by our

ELL program. Additional services, such as General Education Resource Teacher, Reading Recovery, Literacy Groups, Special Education

Resource program, Title I services, Speech are offered to those who qualify. 
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
Vision Statement:  The Eastover staff believes it is their job to aid in the development of emotionally and psychologically mature life long

learners who posses the integrity and sense of caring about themselves and others.  It is important that our students learn to adapt and

contribute to a pluralistic society.

Mission Statement:  The Eastover school community is committed to educating individual students.  Our mission is to teach academic,

physical, social, and emotional proficiency and assist young scholars in developing essential life skills to meet the challenges of a changing

community world.

Belief Statement:

At Eastover we believe:

1.  All students can learn.

2.  All students should be treated with respect.

3.  All students deserve to be engaged in meaningful learning opportunities that connect to their own real life situations. 
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
As part of our district-wide student engagement goal, Eastover Elementary teachers have been focusing on improvement student

engagement and student achievement.

 

To improve student engagement and to provide students with meaningful learning opportunities that reinforce classroom curriculum,

Eastover community has chosen to focus on two school-wide initiatives/themes that enhance classroom instruction and reinforce and extend

upon the Common Core Curriculum standards.

 

To assist us with these initiatives, Eastover has earned several grants over the past two years, sponsored by Elmers ($500), Discovery

Channel ($1000), Ann Taylor LOFT ($500), Lowes ($3000), The Michigan Wildflower Association ($500), Whole Foods ($2000), and the

Herb Society of America. 

 

These are just a few of the projects that earned us the grant money OR were implemented using grant funds...

1. Extensive Student Gardens

2. Mobile Demonstration Kitchen

3. Bird Habitat (feeding stations, houses, and live webcam)

4. Kindergarten Auto Show (kdg students partnered with students from Lawrence Tech to design future cars)

5. Hydroponics Program

6. School-Wide Composting Program

 

To address student achievement, Eastover Elementary has implemented several new programs that focus on students who need additional

support.  Last year, we started our very first summer program, focusing on student achievement in math and writing.  This past year, we

began a new math support program during the school day, to improve student achievement in mathematics.  At the mid year point, we also

hired a writing support teacher to work with students and teachers on writing. 
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
Three staff members were recognized for excellence this past school year.  One teacher was nominated for the Oakland County Teacher of

the Year Award.  Another teacher received the district Distinguished Service Award.  Another teacher was designated as a Diversity

Champion.

 

The Eastover C.H.E.W. (cook - harvest - eat - well) Program encourages students and families to develop lifelong healthy habits.  Students

learn about the environmental and health benefits of eating locally grown fresh produce through hands-on activities both in the classroom

and out in the student gardens.  The C.H.E.W. program is comprised of learning from the Eastover Student Gardens, Eastover Hydroponics

Program, Eastover Mobile Kitchen, and activities facilitated by our very own school gardening, culinary, pediatric, and nutrition consultants.
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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning. <br><br> The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the

strengths and challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of

how the school perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to

reflect on how it provides teaching and learning on a day to day basis.
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
Eastover Elementary is located in a suburban area. It is one of four elementary in Bloomfield Hills. Eastover is a Title One Targeted

Assistance School. Eastover has 474 students enrolled in grades kindergarten through fourth grade. Eastover is a socially economically

diverse Title One  Targeted Assistance school with 18% of it's population qualifying for free and reduced lunch. Eastover hosts two satellite

programs. 
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
Vision Statement: The Eastover staff believes it is their job to aid in the development of emotionally and psychologically mature life long

learners who possess the integrity and sense of caring about themselves and others.  It is important that our students learn to adapt and

contribute to a pluralistic society. 

 

Mission Statement: The Eastover school community is committed to educating individual students.  Our mission is to teach academic,

physical, social, and emotional proficiency and assist young scholars in developing essential life skills to meet the challenges of a changing

community world. 

 

Belief Statement:

 

At Eastover we believe:

 

1.  All students can learn. 

2.  All students should be treated with respect. 

3.  All students deserve to be engaged in meaningful learning opportunities that connect to their own real life situations. 
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
As part of our district-wide student engagement goal, Eastover Elementary teachers have been focusing on improving student engagement

and student achievement. 

 

To improve student engagement and to provide students with meaningful learning opportunities that reinforce classroom curriculum,

Eastover community has chosen to focus on two school-wide initiatives/themes that enhance classroom instruction and reinforce and extend

upon the Common Core Curriculum standards. 

 

To assist us with these initiatives, Eastover has earned several grants over the past two years, sponsored by Elmers ($500), Discovery

Channel ($1,000), An Taylor LOFT ($500), Lowes ($3,000), The Michigan Wildflower Association ($500), Whole Foods ($2000), and the

Herb Society of America. 

 

These are just a few of the projects that earned us the grant money OR were implemented using grant funds:

 

1.  Extensive Student Gardens

2.  Mobile Demonstration Kitchen

3.  Bird Habitat (feeding stations, houses, and live webcam)

4.  Kindergarten Auto Show (kdg students partnered with students from Lawrence Tech to design future cars)

5.  Hydroponics Program

6.  School-Wide Composting Program

 

To address student achievement, Eastover Elementary has implemented several new programs that focus on students who need additional

support.  Last year, we started our very first summer program, focusing on student achievement in mathematics.  At the mid year point, we

also hired a writing support teacher to work with students and teachers on writing. 
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
Three staff members were recognized for excellence this past school year.  One teacher was nominated for the Oakland County Teacher of

the Year Award.  Another teacher received the district Distinguished Service Award.  Another teacher was designated as a Diversity

Champion. 

 

The Eastover C.H.E.W. (cook - harvest - eat - well) Program encourages students and families to develop lifelong healthy habits.  Students

learn about the environmental and health benefits of eating locally grown fresh produce through hands-on activities both in the classroom

and out in the student gardens.  The C.H.E.W. is program is comprised of learning from the Eastover Student Gardens, Eastover

Hydroponics Program, Eastover Mobile Kitchen, and activities facilitated by our very own school gardening, culinary, pediatric, and nutritian

consultants.  
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Introduction
 
The responses should be brief, descriptive, and appropriate for the specific section. It is recommended that the responses are written offline

and then transferred into the sections below.
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Improvement Planning Process

 

Improvement Planning Process 

 
Describe the process used to engage a variety of stakeholders in the development of the institution's improvement plan. Include

information on how stakeholders were selected and informed of their roles, and how meetings were scheduled to accommodate

them.  
 
The process used to engaged a variety of stakeholders included the principal inviting all interested staff members to be a part of the school

improvement committee through staff meeting announcements, emails and personal invitations.  Parents were selected from a list of those

that indicated they were interested in participating.  Meetings were scheduled to meet at a variety of times during the school day and before

and after school, to accommodate as many different schedules as possible. 
 
 
Describe the representations from stakeholder groups that participated in the development of the improvement plan and their

responsibilities in this process. 
 
The stakeholder representation consisted of various staff members representing all curriculum and program areas at Eastover.  These staff

members expressed an interest to be on the school improvement committee.   Parent input was also a vital part of this process. Stakeholders

attended meetings and small group discussions to identify and develop goals and objectives, and methods of implementation for School

Improvement Plan. 
 
 
Explain how the final improvement plan was communicated to all stakeholders, and the method and frequency in which

stakeholders receive information on its progress.  
 
The final improvement plan was discussed at a staff meeting as well as a Parent Teacher Orgnization (PTO) meeting. The final document

was posted on our school website for the entire community to view. Stakeholders were kept informed of the process through emails and

meeting summaries at staff meeting and PTO meetings.  
 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 16
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



 

Improvement Plan Stakeholder Involvement 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 17
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Introduction
 
The responses should be brief, descriptive, and appropriate for the specific section. It is recommended that the responses are written offline

and then transferred into the sections below.
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Improvement Planning Process

 

Improvement Planning Process 

 
Describe the process used to engage a variety of stakeholders in the development of the institution's improvement plan. Include

information on how stakeholders were selected and informed of their roles, and how meetings were scheduled to accommodate

them.  
 
The process used to engage a variety of stakeholders included the principal inviting all interested staff members to be a part of the school

improvement committee through staff meetings and personal invitations. Parents were selected from a list of those that indicated their

interest after a PTO meeting. Meetings were scheduled to meet a variety of times during the school day and before and after school, to

accommodate as many different schedules as possible. 
 
 
Describe the representations from stakeholder groups that participated in the development of the improvement plan and their

responsibilities in this process. 
 
The stakeholder representation consisted of various staff members comprised of diverse curriculum areas at Eastover. These staff members

expressed an interest to be on the school improvement committee. Parent input was also a vital part of this process. Stakeholders attended

meetings and small group discussions to review data, develop goals and objectives, and methods of implementation for the School

Improvement Plan. 
 
 
Explain how the final improvement plan was communicated to all stakeholders, and the method and frequency in which

stakeholders receive information on its progress.  
 
The final improvement plan was discussed a staff meeting as well as a PTO meeting. The final document is posted on our school website for

the entire community to view. Stakeholders are kept informed of the process through emails and progress update at staff and PTO meetings. 
 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 19
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



 

 School Data Analysis 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 20
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Introduction
 
The School Data Analysis (SDA) is a diagnostic tool intended to facilitate rich and deep collaborative discussions among staff members

about school data. The SDA can serve as a guide to determine a school’s strengths, challenges, and directions for improvement based on an

analysis of data and responses to a series of data related questions. This data collection and analysis process includes the identification of

content area achievement gaps and reflections on causation. Please note that questions related to gaps and causes for a gap are marked

with an asterisk (*). This diagnostic represents the various types of student data that should be continuously collected, reviewed, and

analyzed in conjunction with other local school data. Completion of the SDA is required.
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Student Enrollment Data

 

 

 
How do student enrollment trends affect  staffing? 
 
Student class sizes are based upon student enrollment.  Staffing depends upon the number of classes and on the size and needs of our Title

I population and satellite programs.  (Deaf and Hard of Hearing program and Academic Resources Program) 
 
 
How do student enrollment trends affect staff recruitment? 
 
Student class sizes are based upon student enrollment.  Staffing depends upon the number of classes and on the size and needs of our Title

I population and satellite programs.  (Deaf and Hard of Hearing program and Academic Resources Program)  
 
 
How do student enrollment trends affect budget? 
 
Student enrollment impacts our budget because we base spending on per pupil allotment from the state. 
 
 
How do student enrollment trends affect resource allocations? 
 
Student enrollment impacts our budget because we base spending on per pupil allotment from the state.  Resource allocation depends upon

the size of enrollment in our satellite programs and in our special education programs. 
 
 
How do student enrollment trends affect facility planning and maintenance? 
 
Facility planning and maintenance decisions are made by the Central Administration and the Grounds & Maintenance Department. 
 
 
How do student enrollment trends affect parent/guardian involvement? 
 
At this time, we do not collect that data, but may in the future. 
 
 
How do student enrollment trends affect professional learning and/or public relations? 
 
Professional Development is selected based upon student achievement data and trends in student enrollment. 
 
 
What are the challenges you noticed based on the student enrollment data? 
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Our building is at capacity, so we face challenges related to physical space, scheduling, etc. 
 
 
What action(s) will be taken to address these challenges? 
 
We have communicated our needs to central administration and board members and are waiting to hear back from them. 
 
 
What are the challenges you noticed based on student attendance? 
 
Students who have a history of poor attendance or excessive tardies tend to also be the same students who are in need of additional support

in school.  These students also tend to have factors in their home life that make it difficult for them to succeed in school.

 

Due to the economic downturn in our area, we are seeing a rise in students who qualify as homeless. 
 
 
What action(s) will be taken to address these challenges?  
 
We work closely with the Oakland County truancy officer as well as parents to promote good attendance in school.  Letters are sent home

after 10 tardies and/or absences to alert parents and express our concern. 
 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 23
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Student Achievement Data for All Students

 

This area includes data questions. 

 
Which content area(s) indicate the highest levels of student achievement? 
 
We have had several reading interventions in place over the past few years, which has helped us to have strong scores in that subject area.

 

While we are still hoping to improve our math scores, we have consistently strong scores in mathematics that are above the state average. 
 
 
Which content area(s) show a positive trend in performance? 
 
We have had several reading interventions in place over the past few years, which has helped us to have strong scores in that subject area.

 

While we are still hoping to improve our math scores, we have consistently strong scores in mathematics that are above the state average. 
 
 
In which content area(s) is student achievement above the state targets of performance? 
 
Our math, reading, writing, science, and social studies test scores indicate student achievement above state targets of performance. 
 
 
What trends do you notice among the top 30% percent of students in each content area?   
 
Students among the top 30% of students in each content area tend to be students who have spent most/all of their academic years attending

Eastover, rather than those who are part of our more transient population.   
 
 
What factors or causes contributed to improved student achievement? 
 
We have put several new programs in place to address our specific student achievement needs.  We have also started implementing an

electronic data collection system to make it easier to document and review student scores. 
 
 
How do you know the factors made a positive impact on student achievement? 
 
As a building, we are much better at documenting and reviewing student data.  We have also improved our system for identifying students

and developing programs to fit their needs. 
 
 
Which content area(s) indicate the lowest levels of student achievement? 
 
Although our scores in writing are above the state average, we need to continue to improve in this content area. 
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Which content area(s) show a negative trend in achievement? 
 
Not Applicable 
 
 
In which content area(s) is student achievement below the state targets of performance?  
 
None of our scores are below state targets of performance. 
 
 
What trends do you notice among the bottom 30% of students in each content area?  
 
Students among the bottom 30% of students tend to be students in our more transient population, who have just started their first year with

us or came to us in the middle of the school year.  Typically, these are students who did not start schooling with us in our preschool and

kindergarten program.  In addition, these students tend to have factors in their home life that make it difficult for them to be successful in the

school setting. 
 
 
What factors or causes contributed to the decline in student achievement? 
 
Not Applicable....  We are not seeing a decline in student achievement. 
 
 
How do you know the factors made a negative impact on student achievement? 
 
Not Applicable 
 
 
What action(s) could be taken to address achievement challenges? 
 
We continue to reevaluate and analyze student data to ensure that we are providing appropriate programming for our students. 
 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 25
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



•

•

•

•

•

•

•

Subgroup Student Achievement

 

 

 
Statement or Question:Which subgroup(s) show a trend toward increasing overall performance? 
Response: 

 

White

Male

Female

Economically Disadvantaged

 

 
Statement or Question:For which subgroup(s) is the achievement gap closing?* 
Response: 

 

African American or Black

Male

Economically Disadvantaged

 

 
In what content areas is the achievement gap closing for these subgroups?* 
 
AFRICAN AMERICAN - We saw growth with the African American subgroup in the areas of 3rd Grade Mathematics, 4th Grade Reading, 4th

Grade Writing, and 4th Grade Math.

 

MALES - We saw growth with the male subgroup in the areas of 3rd Grade Reading, 3rd Grade Mathematics, 4th Grade Writing, and 4th

Grade Mathematics.

 

ECONOMICALLY DISADVANTAGED - We saw growth with the economically disadvantaged subgroup in the areas of 4th Grade Reading,

4th Grade Writing, and 4th Grade Mathematics. 
 
 
How do you know the achievement gap is closing?* 
 
We reviewed data from the MEAP scores and classroom data to conclude that the achievement gap is closing. 
 
 
What other data support the findings? 
 
2011 and 2012 3rd and 4th Grade MEAP scores

K-3 DRA Scores

K-4 NWEA Scores 
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•

•

 
What factors or causes contributed to the gap closing? (Internal and External)* 
 
Our Summer TItle I Program focused on mathematics and writing with incoming 3rd and 4th grade students.

 

Our teachers received additional professional development time connected with our school improvement goals.

 

We enhanced our Title I programming in several ways to address our school improvement goals.

 

 
 
 
How do you know the factors made a positive impact on student achievement? 
 
We collected pre and post data in most cases and also were able to compare scores between the 2011/2012 and 2012/2013 school years. 
 
 
What actions could be taken to continue this positive trend?  
 
We must continue to re-evaluate our school programs to ensure that they are meeting the needs of our students.  We must continue to

collect pre and post data to help us to monitor student growth and to provide us with feedback on how to best utilize our support services. 
 
 
Statement or Question:Which subgroup(s) show a trend toward decreasing overall performance? 
Response: 

 

None

 

 
Statement or Question:For which subgroup(s) is the achievement gap becoming greater?* 
Response: 

 

None

 

 
In what content areas is the achievement gap greater for these subgroups?* 
 
The achievement gap is greatest in the area of writing. 
 
 
How do you know the achievement gap is becoming greater?* 
 
MEAP scores 
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What other data support the findings?* 
 
Classroom writing rubrics, classroom teacher feedback, and school-wide spreadsheet data all support these findings. 
 
 
What factors or causes contributed to the gap increasing? (Internal and External)* 
 
We have a large transient population at Eastover.  Many students come to us in the middle of the year or once they are in the upper grades,

which limits our time with them and our ability to provide early intervention. 
 
 
How do you know the factors lead to the gap increasing?* 
 
Classroom data and standardized test scores were reviewed and analyzed. 
 
 
What actions could be taken to close the achievement gap for these students?* 
 
We hired additional Title I staff to support students in the areas of writing and math.

 

We are offering a new summer program focused on early writing intervention.

 

We are expanding our summer writing and math intervention program. 
 
 
How is each of the English Language Learners (ELLs) demographics achieving in comparison to the school aggregate? 
 
Data indicates that students receiving ESL support are performing within grade level expectations.  In addition, students are more frequently

being exited from the program, due to increased English language proficiency. 
 
 
How do you ensure that students with disabilities have access to the full array of intervention programs (Title 1, Title III, Section

31a, credit recovery programs, after-school programs, etc.)? 
 
The BIT (building instruction team) meets on a regular weekly basis to ensure that students are receiving the appropriate supports and

interventions for their unique learning needs.  In this process, a progress monitoring plan is also put into effect. 
 
 
How are students designated ‘at risk of failing' identified for support services? 
 
Classroom teachers complete a data spreadsheet with demographic and academic data.  Classroom teachers are also able to address the

needs of specific students through the BIT system.  Students are reviewed based upon assessment data, teacher observation, and parental

input. 
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What Extended Learning Opportunities are available for students (all grade configurations respond)? 
 
We are offering two summer programs that focus on language arts.

 

We also offer a summer program that focuses on mathematics.

 

Students also have access, during the school year, to GERT (General Education Resource Teacher) services, Title I services, Reading

Recovery, and other ancillary services, to address their unique learning needs.  We also host two satellite programs (DHH and ARP) to meet

the needs of our deaf and hard of hearing population and students with more significant learning disabilities. 
 
 

 
What is the school doing to inform students and parents of Extended Learning Opportunities? 
 
There is a Title I parent meeting at the beginning of the year to inform them of the services that we provide.  Parents are also informed

through PTO meetings, the parent school-wide email list, curriculum night, input conferences, and through report cards. 
 
 

 

 

 

 

 

Label Question Value
What percentages of students participate in Extended Learning
Opportunities, either for additional support or increased challenge?

45.0

Label Question Value
What is the total FTE count of teachers in your school? 43.8

Label Question Value
How many teachers have been teaching 0-3 years? 9.0

Label Question Value
How many teachers have been teaching 4-8 years? 5.0

Label Question Value
How many teachers have been teaching 9-15 years? 9.0

Label Question Value
How many teachers have been teaching >15 years? 18.0
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What impact might this data have on student achievement? 
 
We have a diverse staff with varying levels of experience and varying strengths, but all are committed to professional learning and improving

student achievement. 
 
 

 

 
What impact might this data have on student achievement? 
 
Although we have a number of teacher absences due to professional obligations and/or illness, we have a substitute teacher system and

ensures that high quality instruction is maintained in the classrooms.  All of our substitute teachers are either retired teachers or certified

teachers.  In addition, we have a permanent building substitute, which provides consistency. 
 

Label Question Value
Indicate the total number of days for teacher absences due to
professional learning or professional meetings.

69.0

Label Question Value
Indicate the total number of days for teacher absences due to illness. 156.0
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Perception Data - Students

 

 

 
Which area(s) indicate the highest overall level of satisfaction among students?  
 
Eastover is proud of its Publishing Center/Young Authors program.  In addition, our students have access to an on-site student garden.

Students also enjoy access to our district Nature Center and School Farm, which they visit during field trips throughout the year.   
 
 
Which area(s) show a positive trend toward increasing student satisfaction? 
 
This past year, our Publishing Center was redesigned and we received a great deal of positive feedback about the improvements.  Students

are getting additional access to technology devices that enhance instruction. 
 
 
What area(s) indicate the lowest overall level of satisfaction among students?                                                                                
 
Although we are not over-capacity, our building is quite full and there is limited space.  Students often have to face longer lines at lunch,

receive support in the hallway or in closets, and other limitations, due to lack of free space and high student numbers. 
 
 
Which area(s) show a trend toward decreasing student satisfaction? 
 
Not applicable 
 
 
What are possible causes for the patterns you have identified in student perception data? 
 
Many student concerns are related to issues of space and student population size. 
 
 
What actions will be taken to improve student satisfaction in the lowest areas?                                                                  
 
There is no solution at this time to address our school population size and room needs. 
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Perception Data – Parents/Guardians

 

 

 
Which area(s) indicate the overall highest level of satisfaction among parents/guardians? 
 
Parents are appreciative of all of the special programs and support programs that are offered at Eastover.

 

Parents often provide positive feedback regarding the school culture and climate.

 
 
 
Which area(s) show a trend toward increasing parents/guardian satisfaction? 
 
Parents have noticed our improved programming for enrichment.

 

Parents have also provided positive feedback on our improved PTO program.

 

We also received a lot of positive parent feedback regarding the new Publishing Center program. 
 
 
Which area(s) indicate the overall lowest level of satisfaction among parents/guardians? 
 
While all of our teachers communicate regularly with parents, parents have expressed a desire for more technology/media driven

communication forms.  (websites, blogs, etc.)

 

In light of some of the incidents of school violence in the nation this year, parents have expressed concerns regarding the district-wide safety

procedures. 
 
 
Which area(s) show a trend toward decreasing parents/guardian satisfaction? 
 
We did not track this data. 
 
 
What are possible causes for the patterns you have identified in parent/guardian perception data? 
 
Increased parent involvement, increased parent feedback collection, and stronger parent communication have all impacted parent/guardian

perception data. 
 
 
What actions will be taken to increase parent/guardian satisfaction in the lowest areas? 
 
The Parent Teacher Organization (PTO) surveyed our parents this past spring. Based on the results we know that new parents don't always
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feel that the parents who lead the PTO are welcoming so they do not volunteer for the events/activities. Next year when new families come

they will recieve a phone call welcoming them and an invitation to call anytime. New parents will continue to recieve check-in phone calls

throughout the school year. PTO parents will also be present to meet and greet families at our in school registration before the start of the

school year. 
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Perception Data – Teachers/Staff

 

 

 
Which area(s) indicate the overall highest level of satisfaction among teachers/staff? 
 
Teachers often provide positive feedback regarding school culture and climate.  Teachers often provide positive feedback regarding the high

level of teacher collaboration and collegiality. 
 
 
Which area(s) show a trend toward increasing teacher/staff satisfaction? 
 
Teachers are commented on their increased confidence in collecting and using assessment data to drive classroom instruction. 
 
 
Which area(s) indicate the lowest overall level of satisfaction among teachers/staff? 
 
Teachers have expressed frustration in the lack of access to technological devices.  Due to our large student numbers, increased need for

computer based assessments, and limited number of devices, teachers struggle to find enough time and devices to provide their students

with technology based learning opportunities.

 

 
 
 
Which area(s) show a trend toward decreasing teacher/staff satisfaction? 
 
Teachers have expressed frustration with the limited amount of physical space in the building for students to receive additional support.

 

 
 
 
What are possible causes for the patterns you have identified in staff perception data? 
 
Many teachers have expressed frustrations stemming from the state and county mandates regarding curriculum and assessments.  The shift

in the teacher evaluation process has also been a source of stress and frustration amongst staff members. 
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Other

 

 

 
How does your school use the MiPHY online survey health risk behavior results to improve student learning? (Enter N/A if you

have not completed the MiPHY survey.)

 
 
N/A 
 
 
Describe how decisions about curriculum, instruction and assessment are made at this school and which stakeholders are

involved in the process. 
 
The school improvement team consists of the administrator, teachers, and parents.  Each year, data is re-evaluated and the school

improvement plan is adjusted, as needed.  All decisions are made to address student achievement and school improvement goals. 
 
 
What evidence do you have to indicate the extent to which the standards are being implemented? 
 
Classrooms teachers meet yearly at vertical articulation meetings to discuss grade level curriculum and expectations.

 

Buildings representatives attend district and county meetings regarding the Common Core State Standards and are working toward

implementation. 
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 School Data Analysis 
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Introduction
 
The School Data Analysis (SDA) is a diagnostic tool intended to facilitate rich and deep collaborative discussions among staff members

about school data. The SDA can serve as a guide to determine a school’s strengths, challenges, and directions for improvement based on an

analysis of data and responses to a series of data related questions. This data collection and analysis process includes the identification of

content area achievement gaps and reflections on causation. Please note that questions related to gaps and causes for a gap are marked

with an asterisk (*). This diagnostic represents the various types of student data that should be continuously collected, reviewed, and

analyzed in conjunction with other local school data. Completion of the SDA is required.
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Student Enrollment Data

 

 

 
How do student enrollment trends affect  staffing? 
 
Student class sizes are based upon student enrollment.  Staffing depends upon the number of classes and on the size and needs of our Title

I population and satellite programs.  (Deaf and Hard of Hearing program and Academic Resources Program) 
 
 
How do student enrollment trends affect staff recruitment? 
 
Student class sizes are based upon student enrollment.  Staffing depends upon the number of classes and on the size and needs of our Title

I population and satellite programs.  (Deaf and Hard of Hearing program and Academic Resources Program)  
 
 
How do student enrollment trends affect budget? 
 
Student enrollment impacts our budget because we base spending on per pupil allotment from the state.   
 
 
How do student enrollment trends affect resource allocations? 
 
Student enrollment impacts our budget because we base spending on per pupil allotment from the state.  Resource allocation depends upon

the size of enrollment in our satellite programs and in our special education programs.   
 
 
How do student enrollment trends affect facility planning and maintenance? 
 
Facility planning and maintenance decisions are made by the Central Administration and the Grounds & Maintenance Department.   
 
 
How do student enrollment trends affect parent/guardian involvement? 
 
At this time, we do not collect that data, but may in the future.   
 
 
How do student enrollment trends affect professional learning and/or public relations? 
 
Professional Development is selected based upon student achievement data and trends in student enrollment.   
 
 
What are the challenges you noticed based on the student enrollment data? 
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Our building is at capacity, so we face challenges related to physical space, scheduling, etc.   
 
 
What action(s) will be taken to address these challenges? 
 
We have communicated our needs to central administration and board members and are awaiting their response.   
 
 
What are the challenges you noticed based on student attendance? 
 
Students who have a history of poor attendance or excessive tardies tend to also be the same students who are in need of additional support

in school.  These students also tend to have factors in their home life that make it difficult for the to succeed in school. 

 

Due to the economic downturn in our area, we are seeing a rise in students who qualify as homeless.  
 
 
What action(s) will be taken to address these challenges?  
 
We work closely with the Oakland County truancy officer as well as parent to promote good attendance in school.  Letters are sent home

after 10 tardies and/or absences to alert parents and express our concern.   
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Student Achievement Data for All Students

 

This area includes data questions. 

 
Which content area(s) indicate the highest levels of student achievement? 
 
We have had several reading interventions in place over the past few years, which has helped us to have strong scores in that subject area.

While we are still hoping to improve our math scores, we have consistently strong scores in mathematics that are above the state average .  
 
 
Which content area(s) show a positive trend in performance? 
 
We have had several reading interventions in place over the past few years, which has helped us to have strong scores in that subject area. 

 

While we are still hoping to improve our math scores, we have consistently strong scores in mathematics that are above the state average.   
 
 
In which content area(s) is student achievement above the state targets of performance? 
 
Our math, reading, writing, science and social studies test scores indicate student achievement above state targets of performance.   
 
 
What trends do you notice among the top 30% percent of students in each content area?   
 
Students among the top 30% of students in each content area tend to be the students who have spent most/all of their academic years

attending Eastover, rather than those who are part of our more transient population.   
 
 
What factors or causes contributed to improved student achievement? 
 
We have put several new programs in place to address our specific student achievement needs.  We have also started implementing and

electronic data collection system to make it easier to document and review student scores.   
 
 
How do you know the factors made a positive impact on student achievement? 
 
As a building, we are much better at documenting and reviewing student data.  We have also improved our system for identifying students

and developing programs to fit their needs.   
 
 
Which content area(s) indicate the lowest levels of student achievement? 
 
Although our scores in writing are above the state average, we need to continue to improve in this content area.   
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Which content area(s) show a negative trend in achievement? 
 
Not Applicable  
 
 
In which content area(s) is student achievement below the state targets of performance?  
 
We do not currently have scores that are below state targets of performance.   
 
 
What trends do you notice among the bottom 30% of students in each content area?  
 
Students among the bottom 30% of students tend to be students in our more transient population, who have just started their first year with

us or came to us in the middle of the school year.  Typically, these are students who did not start schooling with us in our preschool and

kindergarten program.  In addition, these students tend to have factors in their home life that make it difficult for them to be successful in the

school setting.   
 
 
What factors or causes contributed to the decline in student achievement? 
 
Not Applicable

 

We are not seeing a decline in student achievement.   
 
 
How do you know the factors made a negative impact on student achievement? 
 
Not Applicable  
 
 
What action(s) could be taken to address achievement challenges? 
 
We continue to reevaluate and analyze student data to ensure that we are providing appropriate programming for our students.   
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Subgroup Student Achievement

 

 

 
Statement or Question:Which subgroup(s) show a trend toward increasing overall performance? 
Response: 

 

White

Male

Female

Economically Disadvantaged

 

 
Statement or Question:For which subgroup(s) is the achievement gap closing?* 
Response: 

 

African American or Black

Male

Economically Disadvantaged

 

 
In what content areas is the achievement gap closing for these subgroups?* 
 
AFRICAN AMERICAN -We saw growth with the African American subgroup in the areas of 3rd Grade Mathematics, 4th Grade Reading, 4th

Grade Writing, and 4th Grade Math. 

 

MALES - We saw growth with the male subgroup in the areas of 3rd Grade Reading, 3rd Grade Mathematics, 4th Grade Writing, and 4th

Grade Mathematics. 

 

ECONOMICALLY DISADVANTAGED - We saw growth with the economically disadvantaged subgroup in the areas of 4th Grade Reading,

4th Grade Writing, and the 4th Grade Mathematics. 

 

 
 
 
How do you know the achievement gap is closing?* 
 
We reviewed data from the MEAP scores and classroom data to conclude that the achievement gap is closing.   
 
 
What other data support the findings? 
 
2012 and 2013 3rd and 4th Grade MEAP scores

K-3 DRA Scores

K-4 NWEA Scores  
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What factors or causes contributed to the gap closing? (Internal and External)* 
 
Our Summer Title I Program focused on mathematics and writing with incoming 3rd and 4th grade students. 

 

Our teachers received additional professional development time connect with our school improvement goals. 

 

We enhanced our Title I programming in several ways to address our school improvement goals. 

 
 
 
How do you know the factors made a positive impact on student achievement? 
 
We collected pre and post data in most cases and also were able to compare scores between the 2012/2013 and 2013/2014 school years.   
 
 
What actions could be taken to continue this positive trend?  
 
We must continue to re-evaluate our school programs to ensure that they are meeting the needs of our students.  We must continue to

collect pre and post data to help us to monitor student growth and to provide us with feedback on how to best utilize our support services.   
 
 
Statement or Question:Which subgroup(s) show a trend toward decreasing overall performance? 
Response: 

 

None

 

 
Statement or Question:For which subgroup(s) is the achievement gap becoming greater?* 
Response: 

 

None

 

 
In what content areas is the achievement gap greater for these subgroups?* 
 
The achievement gap is greatest in the area of writing.   
 
 
How do you know the achievement gap is becoming greater?* 
 
MEAP scores  
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What other data support the findings?* 
 
Classroom writing rubrics, classroom teacher feedback, and school-wide spreadsheet data all support these findings.   
 
 
What factors or causes contributed to the gap increasing? (Internal and External)* 
 
We have a large transient population at Eastover.  Many students come to use in the middle of the year or once they are in the upper grades,

which limits our time with them and our ability to provide early intervention.   
 
 
How do you know the factors lead to the gap increasing?* 
 
Classroom data and standardized test scores were reviewed and analyzed.   
 
 
What actions could be taken to close the achievement gap for these students?* 
 
We hired additional TItle I staff to support students in the areas of writing and math. 

 

 
 
 
How is each of the English Language Learners (ELLs) demographics achieving in comparison to the school aggregate? 
 
Data indicates that students receiving ESL support are performing within grade level expectations.  In addition, students are more frequently

being exited from the program, due to increased English language proficiency.   
 
 
How do you ensure that students with disabilities have access to the full array of intervention programs (Title 1, Title III, Section

31a, credit recovery programs, after-school programs, etc.)? 
 
The BIT (building instructional team) meets on a regular, weekly basis to ensure that students are receiving the appropriate supports and

interventions for their unique learning needs.  In this process, a progress monitoring plan is also put into effect.   
 
 
How are students designated ‘at risk of failing' identified for support services? 
 
Classroom teachers complete data spreadsheet with demographic and academic data.  Classroom teachers are also able to address the

needs of specific students through the BIT system.  Students are reviewed based upon assessment data, teacher observation, and parental

input.   
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What Extended Learning Opportunities are available for students (all grade configurations respond)? 
 
Students have access to GERT (General Educational Resource Teacher) services, Title I services, Reading Recovery, and other ancillary

services to address their unique learning needs.  We also host two satellite programs (DHH and ARP) to meet the needs of our deaf and

hard of hearing population san students with significant learning disabilities.   
 
 

 
What is the school doing to inform students and parents of Extended Learning Opportunities? 
 
There is a Title I parent meeting at the beginning of the year to inform them of the services that we provide.  Parents are also informed

through PTO meetings, the parent school-wide email list, curriculum night, input conferences, and through report cards.   
 
 

 

 

 

 

 
What impact might this data have on student achievement? 
 
We have a diverse staff with varying levels of experience and varying strengths.  All are committed to professional learning and improving

student achievement.   
 

Label Question Value
What percentages of students participate in Extended Learning
Opportunities, either for additional support or increased challenge?

45.0

Label Question Value
What is the total FTE count of teachers in your school? 43.8

Label Question Value
How many teachers have been teaching 0-3 years? 9.0

Label Question Value
How many teachers have been teaching 4-8 years? 5.0

Label Question Value
How many teachers have been teaching 9-15 years? 9.0

Label Question Value
How many teachers have been teaching >15 years? 18.0
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What impact might this data have on student achievement? 
 
Although we have a number of teacher absences due to professional obligations and/or illness, we have a substitute teacher system that

ensures high quality instruction in the classrooms is maintained.  All of our substitute teachers are either retired teachers or certified

teachers.  In addition, we have a permanent building substitute, which provides consistency.   
 

Label Question Value
Indicate the total number of days for teacher absences due to
professional learning or professional meetings.

69.0

Label Question Value
Indicate the total number of days for teacher absences due to illness. 156.0
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Perception Data - Students

 

 

 
Which area(s) indicate the highest overall level of satisfaction among students?  
 
Eastover is proud of its Publishing Center/Young Authors Program.  In addition, our students have access to an on-site garden.  Students

also enjoy access to our district Nature Center and School Farm, which they visit during field trips throughout the year.   
 
 
Which area(s) show a positive trend toward increasing student satisfaction? 
 
Our Publishing Center has been redesigned and we have received consistent positive feedback about improvements.  Students have been

receiving additional access to technology to enhance instruction and increase student engagement.   
 
 
What area(s) indicate the lowest overall level of satisfaction among students?                                                                                
 
Although we are not over-capacity, our building is quite full and there is limited space.  Students often have to face longer lines at lunch,

receive support in the hallway or in closets, and have other limitations due to the lack of free apace and high student numbers.   
 
 
Which area(s) show a trend toward decreasing student satisfaction? 
 
Not applicable 
 
 
What are possible causes for the patterns you have identified in student perception data? 
 
Many student concerns are related to issues of space and student population size.   
 
 
What actions will be taken to improve student satisfaction in the lowest areas?                                                                  
 
There is not solution at this time to address our school population size and room needs.   
 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 47
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Perception Data – Parents/Guardians

 

 

 
Which area(s) indicate the overall highest level of satisfaction among parents/guardians? 
 
Parents are appreciative of all of the special programs and support programs that are offered at Eastover. 

 

Parents often provide positive feedback regarding the school culture and climate.   
 
 
Which area(s) show a trend toward increasing parents/guardian satisfaction? 
 
Parents have noticed our improved programming for enrichment. 

 

Parents have provided positive feedback on our improved PTO program. 

 

We also received a lot of positive parent feedback regarding the changes to our Publishing Center program.   
 
 
Which area(s) indicate the overall lowest level of satisfaction among parents/guardians? 
 
While all of our teachers communicate regularly with parents, some have expressed a desire for more technology/media driven

communication forms.  (websites, blogs, etc.)

 

In light of some of the incidents of school violence in the nation, parents have expressed concerns regarding the district-wide safety

procedures.   
 
 
Which area(s) show a trend toward decreasing parents/guardian satisfaction? 
 
We do not have data to support this at this time.  
 
 
What are possible causes for the patterns you have identified in parent/guardian perception data? 
 
Increased parent involvement, increased parent feedback collection, and stronger parent communication have all impacted parent/guardian

perception data.   
 
 
What actions will be taken to increase parent/guardian satisfaction in the lowest areas? 
 
The Parent Teacher Organization (PTO) surveyed our parents.  Based on the results, the PTO commits to making changes to support an

weaknesses.   
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Perception Data – Teachers/Staff

 

 

 
Which area(s) indicate the overall highest level of satisfaction among teachers/staff? 
 
Teachers often provide positive feedback regarding school culture and climate.  Teachers often provide positive feedback regarding the high

level of teacher collaboration and collegiality.   
 
 
Which area(s) show a trend toward increasing teacher/staff satisfaction? 
 
Teachers commented on their increased confidence in collecting and using assessment data to drive classroom instruction.   
 
 
Which area(s) indicate the lowest overall level of satisfaction among teachers/staff? 
 
Teachers have expressed frustration with the lack of access to technology devices.  Due to our large student numbers, increased need for

computer based assessments, and limited number of devices, teachers struggle to find enough time and devices to provide their students

with access to technology based learning opportunities.   
 
 
Which area(s) show a trend toward decreasing teacher/staff satisfaction? 
 
Teachers have expressed frustration with the limited amount of physical space in the building for students to receive additional support.   
 
 
What are possible causes for the patterns you have identified in staff perception data? 
 
Many teachers have expressed frustrations stemming from the state and national mandates regarding curriculum and assessments.  The

shift in the teacher evaluation process has also been a source of stress and frustration among staff members.   
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Other

 

 

 
How does your school use the MiPHY online survey health risk behavior results to improve student learning? (Enter N/A if you

have not completed the MiPHY survey.)

 
 
N/A 
 
 
Describe how decisions about curriculum, instruction and assessment are made at this school and which stakeholders are

involved in the process. 
 
The school improvement team consists of the administrator, teachers and parents.  Each year, data is re-evaluated and the school

improvement plan is adjusted, as needed.  All decisions are made to address students achievement and school improvement goals.   
 
 
What evidence do you have to indicate the extent to which the standards are being implemented? 
 
Classroom teachers meet yearly at vertical articulation meetings to discuss grade level curriculum and expectations. 

 

Building representatives attend district and county meetings regarding the Common Core State Standards and are ensuring their

implementation.   
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School Additional Requirements Diagnostic 
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Introduction
 
This diagnostic contains certification requirements for Michigan schools.  This diagnostic must be completed by all schools.
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School Additional Requirements Diagnostic

 

 

 

 

 

 

 

 

 

Label Assurance Response Comment Attachment
Literacy and math are tested annually in grades
1-5.

Yes Our school does not include 5th
grade.

Label Assurance Response Comment Attachment
Our school published a fully compliant annual
report. (The Annual Education Report (AER)
satisfies this). If yes, please provide a link to the
report in the box below.

Yes http://www.bloomfield.org/data/file
s/gallery/ParentStudentsFormGall
ery/Eastover_Annual_Report_20
112012.pdf

Eastover 2012
Annual Report

Label Assurance Response Comment Attachment
Our school has the 8th grade parent approved
Educational Development Plans (EDPs) on file.

No Our building includes only grades
K-4

Label Assurance Response Comment Attachment
Our school reviews and annually updates the
EDPs to ensure academic course work
alignment.

No Not applicable

Label Assurance Response Comment Attachment
The institution complies with all federal laws
and regulations prohibiting discrimination and
with all requirements and regulations of the
U.S. Department of Education. It is the policy of
this institution that no person on the basis of
race, color, religion, national origin or ancestry,
age, gender, height, weight, marital status or
disability shall be subjected to discrimination in
any program, service or activity for which the
institution is responsible, or for which it receives
financial assistance from the U.S. Department
of Education.
References: Title VI of the Civil Rights Act of
1964, Section 504 of the Rehabilitation Act of
1973, The Age Discrimination Act of 1975, The
Americans with Disabilities Act of 1990, Elliott-
Larsen prohibits discrimination against religion.

Yes

Label Assurance Response Comment Attachment
The institution has designated an employee to
coordinate efforts to comply with and carry out
non-discrimination responsibilities.  If yes, list
the name, position, address and telephone
number of the employee in the comment field.

Yes Letitia Tappin, Principal
Eastover Elementary School
1101 Westview Road
Bloomfield Hills, MI 48304
248-341-7100
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Label Assurance Response Comment Attachment
The institution has a School-Parent Involvement
Plan (that addresses Section 1118 activities)
that is aligned to the District's Board Policy.   If
yes, please attach the School-Parent
Involvement Plan below.

Yes Eastover 2012
Parent Involvement
Plan

Label Assurance Response Comment Attachment
The institution has a School-Parent Compact. If
yes, please attach the School-Parent Compact
below.

Yes Eastover 2012
Parent Compact

Label Assurance Response Comment Attachment
The School has additional information
necessary to support your improvement plan
(optional).

No
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Introduction
 
This diagnostic contains certification requirements for Michigan schools.  This diagnostic must be completed by all schools.
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School Additional Requirements Diagnostic

 

 

 

 

 

 

 

 

 

Label Assurance Response Comment Attachment
Literacy and math are tested annually in grades
1-5.

Yes Eastover is a grades K-4 school.

Label Assurance Response Comment Attachment
Our school published a fully compliant annual
report. (The Annual Education Report (AER)
satisfies this). If yes, please provide a link to the
report in the box below.

Yes http://www.bloomfield.org/parents
-students/annual-
reports/index.aspx

Label Assurance Response Comment Attachment
Our school has the 8th grade parent approved
Educational Development Plans (EDPs) on file.

No Eastover is a K-4 school.

Label Assurance Response Comment Attachment
Our school reviews and annually updates the
EDPs to ensure academic course work
alignment.

No Not applicable

Label Assurance Response Comment Attachment
The institution complies with all federal laws
and regulations prohibiting discrimination and
with all requirements and regulations of the
U.S. Department of Education. It is the policy of
this institution that no person on the basis of
race, color, religion, national origin or ancestry,
age, gender, height, weight, marital status or
disability shall be subjected to discrimination in
any program, service or activity for which the
institution is responsible, or for which it receives
financial assistance from the U.S. Department
of Education.
References: Title VI of the Civil Rights Act of
1964, Section 504 of the Rehabilitation Act of
1973, The Age Discrimination Act of 1975, The
Americans with Disabilities Act of 1990, Elliott-
Larsen prohibits discrimination against religion.

Yes

Label Assurance Response Comment Attachment
The institution has designated an employee to
coordinate efforts to comply with and carry out
non-discrimination responsibilities.  If yes, list
the name, position, address and telephone
number of the employee in the comment field.

Yes Letitia Tappin, Principal
Eastover Elementary
1101 Westview Road
Bloomfield Hills, MI 48034
(248)341-7100
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Label Assurance Response Comment Attachment
The institution has a School-Parent Involvement
Plan (that addresses Section 1118 activities)
that is aligned to the District's Board Policy.   If
yes, please attach the School-Parent
Involvement Plan below.

Yes Eastover 2013
Parent Involvement
Plan

Label Assurance Response Comment Attachment
The institution has a School-Parent Compact. If
yes, please attach the School-Parent Compact
below.

Yes Eastover 2013
Parent Compact

Label Assurance Response Comment Attachment
The School has additional information
necessary to support your improvement plan
(optional).

No
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Title I Targeted Assistance Diagnostic 
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Introduction
 
This diagnostic tool is aligned to requirements for Title I Targeted Assistance schools.   As described in sections 1111(b)(1), 1114 (b)(1)(A)

and 1309(2) of the Elementary and Secondary Education Act (ESEA),  the Comprehensive Needs Assessment (CNA) requirement is met by

completing a School Data Analysis (SDA) and School Process Profile (SPP). The Comprehensive Needs Assessment must be completed

prior to creating a new plan or annually updating an existing school improvement plan. Use the results of the Comprehensive Needs

Assessment to develop Goals/Objectives/Strategies and Activities. Ensure that the Comprehensive Needs Assessment addresses all four

types of data: student achievement data, school programs/process data, perceptions data (must include teachers and parents; student data

is encouraged), and demographic data. The Comprehensive Needs Assessment must also take into account the needs of migratory children

as defined in Title I, Part C, Section 1309(2).
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Component 1: Needs Assessment

 

 

 
1. How was the Comprehensive Needs Assessment conducted? 
 
The Eastover Targeted Assistance Plan (TAP) is designed to complement our School Improvement Plan and the Title 1 needs assessment

component is embedded within the School Improvement planning process. Goals for meeting the needs of eligible students are written

specifically with strategies and procedures that are followed to ensure that eligible students are given the assistance needed to succeed in

the classroom.

The building principal, along with the Title I support staff and Eastover instructional staff, used school improvement plan data to determine

the continued need for a Title 1 Targeted Assistance, supplementary program at Eastover Elementary for the 2014-2015 school year.

Eastover Elementary has 67 Free and Reduced Lunch students, which is equivalent to 14% of the student population.

All students participate in formative and summative assessments that are used to guide instruction and identify students who need additional

support. Students are assessed throughout the year to monitor student progress and to evaluate the effectiveness of school interventions.

Once students are identified as at-risk, assessments are used to continue to inform staff instructional choices and determine program

eligibility. The teachers record student scores in a school-wide assessment data spreadsheet. 
 
 
2. What process was used to identify children who are failing or most at risk of failing to meet the state core curriculum standards

in the four core academic areas? 
 
Student Achievement

 

MEAP (Michigan Education Assessment Program)

o All 3rd and 4th graders take the Michigan Educational Assessment Program (MEAP) in the fall. In the spring, when MEAP scores are

released, staff members review student scores and check for students who have not met grade level expectations. As part of the School

Improvement Plan process, student scores are reviewed and gaps in student achievement are discussed.

 

DRA: Developmental Reading Assessment (Developmental Reading Assessment Reporting Form)

o Kindergarten through third grade students are all assessed with the Developmental Reading Assessment (DRA) at the midpoint of the year

(January) and at the end of the year (June). First and second grade students are also assessed at the beginning of the school year.  The

DRA end of the year scores are used to determine whether additional literacy support services will be needed for the following school year as

well as the types of groupings that will be needed for each grade level. Grade 1<Level 3; Grade 2<Level 18.

o Beginning of the year, and mid-year DRA assessments are used to determine eligibility throughout the school year, as well as requirements

for discontinuation of services.

 

District Common Assessment (in Math, Science, and Social Studies)

o Students are assessed twice a year using district-wide science, social studies, and math common assessments.

 

NWEA Assessment

o The NWEA is a research-based, computerized language arts, math, and science assessment program used for students in K-4th grades.

This tool measures and ranks progress in each academic area. This assessment is administered at the beginning, mid-year, and end of the

school year.
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Reading Recovery OSS: Observational Survey Summary (Observation Survey Summary Reporting Form

o For first graders, in addition to the DRA, lower achieving students are assessed with the Observation Survey for Reading Recovery. Each

child in the Reading Recovery program is assessed using the OSS before entering the intervention, when leaving the intervention, and at the

end of the school year. The Observation Survey incorporates six literacy tasks, all of which are necessary for describing a young child's

emerging reading and writing behaviors:

o Letter Identification to determine which letters the child knows and preferred mode of identification

o Word Test to determine if the child is building a personal resource of reading vocabulary

o Concepts About Print to determine what the child knows about the way spoken language is represented in print

o Writing Vocabulary to determine if the child is building a personal resource of known words that can be written in every detail

o Hearing and Recording Sounds in Words to assess phonemic awareness by determining how the child represents sounds in graphic form

o Text reading to determine an appropriate level of text difficulty and to record what the child does when reading continuous text (using a

running record)

 

Everyday Mathematics (Everyday Mathematics Reporting Form

o The Everyday Mathematics program includes numerous unit assessments along with beginning, middle, and end of the year assessments.

All students take the beginning, middle, and end the year assessments and scores are recorded and submitted to the building administrator.

This tool is administered to students in kindergarten through 4th grade by classroom teachers.

 

Pre-School Assessment

o For students who attend our district preschools, the Building Instructional Team works with the preschool staff, at the preschool, to identify

students who might have instructional needs in kindergarten, using a preschool assessment of basic skills. Students who are achieving

below end of the year expectations in preschool are noted for possible services and support when entering kindergarten at Eastover.

 

LANGUAGE!

o All eligible 3rd grade students who were identified through classroom teacher observation, services received in the previous year, and

through the Building Instructional Team are assessed using the series of LANGUAGE! Assessments. LANGUAGE!'s assessment structure

identifies students' needs and provides effective instructional solutions. It identifies students who need intervention, intervenes with an

instructional plan tailored to meet students' needs, monitors student progress in developing mastery of essential concepts, skills, and

strategies, and connects the data to instruction. It includes both formative and summative assessments. The LANGUAGE! Reading Scale

Placement Test assessment is given to the entire class or designated students prior to the beginning of LANGUAGE! instruction. This

assessment, which is a reading comprehension tool based on the Lexile readability scale, identifies weaknesses of individual struggling

students and determines appropriate entry points into instruction. Each Placement Assessment consists of seven non-fiction passages on a

variety of topics; the passages are arranged in order of increasing text difficulty. Test items are formed by the deletion of words from the

passages. Students select the best word to fill in the blank. Responding correctly requires understanding the text surrounding the word. The

baseline tests are administered prior to entering the curriculum. These tests give teachers a baseline indicator of students' skills, which can

be used to measure growth as students progress through the curriculum. Baseline tests include fluency, spelling, comprehension, and

writing. End-of-Book Content Mastery tests provide teachers with a view of each student's overall mastery of curriculum content.

 

Adolescent Accelerated Reading Initiative (AARI)

o Students are identified as eligible for AARI based on classroom teacher observation and assessment and QRI assessment. It identifies

students who need intervention, intervenes with an instructional plan tailored to meet students' needs, monitors student progress in

developing mastery of essential concepts, skills, and strategies, and connects the data to instruction. It includes both formative and

summative assessments.
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Writing - Classroom writing samples are taken in the fall, mid-year, and in the spring.  Classroom teachers rate each on a grade-level rubric

to determine skill level, growth, and areas of need.

 

Classroom teacher input/observations

o Summer and upcoming fall targeted assistance programs are developed based upon at-risk student scores and the indicated areas in need

of improvement. Student progress is reviewed on an ongoing basis by the principal, classroom, creative arts, and Title I teachers. Teachers

utilize formative and summative assessments throughout the year to assess student progress.

 

Teacher Differentiation Document - MAP: Maximizing Academic Potential (MAP Teacher Form

o At the end of the year, teachers fill out a MAP form for every student grades K-4. The MAP form provides the following year's teacher with

background information on students. Differentiation strategies that worked/didn't work, accommodations, whether or not the student is

performing within grade level expectations, and other relevant data are included.

 

Parent input conference form - MAP: Maximizing Academic Potential (MAP Brochure & Parent Form)

o Parent input conferences at the beginning of the year provide parents with an opportunity to "introduce" their child to their new teacher.

During that conference, parents are encouraged to discuss their child and his/her learning history. At parent/teacher conferences, parents

and teachers work together to discuss if and how instruction is or is not meeting the needs of their child and what modifications if any need to

be made.

 

Reading Recovery, Literacy Group, Writing Support, and Math Support Group Parent Survey

o At the end of the year, a Literacy Coach, Writing Support, and Math Support Feedback Form is given to parents to complete to aid the Title

I teachers in reflection/evaluation, and to assist in planning for the following year. This provides parents with the opportunity to provide

feedback and comment on the effectiveness of the targeted assistance plan.

 

Report Card

o Parents are provided with report cards at the end of each card marking period for documentation of student progress.

o Students who participate in Literacy Group, Math support, or other Targeted Assistance programs, in addition to their classroom report

card, are given additional reports from the Literacy Coach or program facilitator.

 

Report card parent response/feedback form

o Parents are provided with report cards at the end of each card marking period for documentation of student progress. Each report card

comes home in an envelope that has a section where parents are asked to provide comments and feedback on their child's report card and

on the semester as a whole. These report card envelopes are returned to the teacher.

 

Report Card - Student Self-Assessment

o At the end of the card marking period, students complete a self-evaluation that is attached to their report card. This is an opportunity for

students to reflect upon their progress.

 

 

All students participate in formative and summative assessments that are used to guide instruction and identify students who need additional

support. Students are assessed throughout the year to monitor student progress and to evaluate the effectiveness of school interventions.

Once students are identified as at-risk, assessments are used to continue to inform staff instructional choices and determine program

eligibility. The teachers record student scores in a school-wide assessment data spreadsheet. 
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3. List the multiple, educationally related, objective criteria established for the needs assessment process - consistent by grade

level and content area - to identify children who are failing or most at risk of failing to meet the state core curriculum standards in

the four core academic areas. 
 
MEAP (Michigan Education Assessment Program)

o All 3rd and 4th graders take the Michigan Educational Assessment Program (MEAP) in the fall. In the spring, when MEAP scores are

released, staff members review student scores and check for students who have not met grade level expectations. As part of the School

Improvement Plan process, student scores are reviewed and gaps in student achievement are discussed.

 

DRA: Developmental Reading Assessment (Developmental Reading Assessment Reporting Form)

o Kindergarten through third grade students are all assessed with the Developmental Reading Assessment (DRA) at the midpoint of the year

(January) and at the end of the year (June). First and second grade students are also assessed at the beginning of the school year.

The DRA end of the year scores are used to determine whether additional literacy support services will be needed for the following school

year as well as the types of groupings that will be needed for each grade level. Grade 1<Level 3; Grade 2<Level 18.

o Beginning of the year, and mid-year DRA assessments are used to determine eligibility throughout the school year, as well as requirements

for discontinuation of services.

 

District Common Assessment (in Math, Science, and Social Studies)

o Students are assessed twice a year using district-wide science, social studies, and math common assessments.

NWEA Assessment

o The NWEA is a research-based, computerized language arts, math, and science assessment program used for students in K-4th grades.

This tool measures and ranks progress in each academic area. This assessment is new for the 2012-2013 school year, and is administered

at the beginning, mid-year, and end of the school year.

 

Reading Recovery OSS: Observational Survey Summary (Observation Survey Summary Reporting Form

o For first graders, in addition to the DRA, lower achieving students are assessed with the Observation Survey for Reading Recovery. Each

child in the Reading Recovery program is assessed using the OSS before entering the intervention, when leaving the intervention, and at the

end of the school year. The Observation Survey incorporates six literacy tasks, all of which are necessary for describing a young child's

emerging reading and writing behaviors:

o Letter Identification to determine which letters the child knows and preferred mode of identification

o Word Test to determine if the child is building a personal resource of reading vocabulary

o Concepts About Print to determine what the child knows about the way spoken language is represented in print

o Writing Vocabulary to determine if the child is building a personal resource of known words that can be written in every detail

o Hearing and Recording Sounds in Words to assess phonemic awareness by determining how the child represents sounds in graphic form

o Text reading to determine an appropriate level of text difficulty and to record what the child does when reading continuous text (using a

running record)

 

Everyday Mathematics (Everyday Mathematics Reporting Form

o The Everyday Mathematics program includes numerous unit assessments along with beginning, middle, and end of the year assessments.

All students take the beginning, middle, and end the year assessments and scores are recorded and submitted to the building administrator.

This tool is administered to students in kindergarten through 4th grade by classroom teachers.
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Pre-School Assessment

o For students who attend our district preschools, the Building Instructional Team works with the preschool staff, at the preschool, to identify

students who might have instructional needs in kindergarten, using a preschool assessment of basic skills. Students who are achieving

below end of the year expectations in preschool are noted for possible services and support when entering kindergarten at Eastover.

 

LANGUAGE!

o All eligible 3rd grade students who were identified through classroom teacher observation, services received in the previous year, and

through the Building Instructional Team are assessed using the series of LANGUAGE! Assessments. LANGUAGE!'s assessment structure

identifies students' needs and provides effective instructional solutions. It identifies students who need intervention, intervenes with an

instructional plan tailored to meet students' needs, monitors student progress in developing mastery of essential concepts, skills, and

strategies, and connects the data to instruction. It includes both formative and summative assessments. The LANGUAGE! Reading Scale

Placement Test assessment is given to the entire class or designated students prior to the beginning of LANGUAGE! instruction. This

assessment, which is a reading comprehension tool based on the Lexile readability scale, identifies weaknesses of individual struggling

students and determines appropriate entry points into instruction. Each Placement Assessment consists of seven non-fiction passages on a

variety of topics; the passages are arranged in order of increasing text difficulty. Test items are formed by the deletion of words from the

passages. Students select the best word to fill in the blank. Responding correctly requires understanding the text surrounding the word.  The

baseline tests are administered prior to entering the curriculum. These tests give teachers a baseline indicator of students' skills, which can

be used to measure growth as students progress through the curriculum. Baseline tests include fluency, spelling, comprehension, and

writing. End-of-Book Content Mastery tests provide teachers with a view of each student's overall mastery of curriculum content.

 

Adolescent Accelerated Reading Initiative (AARI)

o Students are identified as eligible for AARI based on classroom teacher observation and assessment and QRI assessment. It identifies

students who need intervention, intervenes with an instructional plan tailored to meet students' needs, monitors student progress in

developing mastery of essential concepts, skills, and strategies, and connects the data to instruction. It includes both formative and

summative assessments.

 

Classroom Writing Sample - Writing samples are taken in Grades 1-4 three times each year (fall, mid-year, spring) and assessed by

classroom teachers on a rubric with levels 1-4.  Those students scoring within levels 1-2 are considered for Title I writing support.

Students are also pre and post tested on each writing unit.

 

 
 
 
4. For schools with preschool through grade 2:   Describe the identification process for preschool through grade 2 if it is based

solely on criteria such as teacher judgment, interviews with parents and developmentally appropriate measures that determine

which children are failing or most at risk of failing to meet the State's challenging content and student performance standards. 
 
Eastover is an elementary school with grades Kindergarten-Fourth grade. The criteria used to identify students who are failing or most at risk

of failing to meet the state's objectives included: Kdg. Assessment packet, DRA, NWEA, District Pre-school Assessment, classroom writing

samples, and Reading Recovery Observational Survey. Students scoring in the lowest quartile on 2 or more of these assessments will be

considered for Title I services. 
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Component 2: Services to Eligible Students

 

 

 
1. Describe the Title I, Part A program services which are provided to ensure eligible children receive supplemental assistance in

the four core academic areas. 
 
Literacy Groups

Math Groups

Writing Groups

Summer Program 
 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 67
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Component 3:  Incorporated Into Existing School Program Planning

 

 

 
1. How is program planning for eligible students incorporated into the existing school improvement planning process?  
 
The Eastover Targeted Assistance Plan is designed to compliment our School Improvement Plan. Goals for meeting the needs of eligible

students are written specifically with strategies and procedures, and are followed to ensure that eligible students are given the assistance

needed to succeed in the classroom. 

 

Each year, the Targeted Assistance Plan and the School Improvement Plan are reviewed by staff members during professional development

time. This provides teachers with an opportunity to provide input and reaffirm school expectations. The School Improvement Team consists

of the building principal, Title I teachers, GERT teachers, initiative coordinator, PTO presidents, and representatives from the building staff.

The School Improvement Team meets throughout the school year to continually re-evaluate the effectiveness of the SIP and TAP.

 

Eastover Elementary has chosen two school-wide initiatives. Both Sustainability and Visible Thinking are school-wide initiatives that cover all

four core academic areas and extend beyond the general education classroom into Title I, GERT, Special Education, and other support

services.
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Component 4: Instructional Strategies

 

 

 
1. Which instructional strategies in the plan focus on helping eligible students reach the State's standards in the four core

curriculum academic areas? 
 
Participation in Literacy Groups

- The Fountas & Pinnell Leveled Literacy Intervention System (LLI) is a small-group, supplementary intervention program designed to help

teachers provide powerful, daily, small-group instruction for the lowest achieving children in the early grades. Lessons across the three

systems progress from beginning reading in Kindergarten or Grade 1 (Level A) to beginning reading for Grade 3 (Level N).

- LLI is designed to be used with small groups of young children who need intensive support to achieve grade-level competency.

- Participants include low-achieving children who are not receiving another supplementary intervention.

- English language learners can also benefit from LLI. Each LLI lesson provides specific suggestions for supporting English language

learners.

- Writing instruction is offered in all of the literacy groups through published programs as well as writing activities prompted by the stories

read or the students' personal life experiences. The focus is on the 6 + 1 Traits of Writing (Ideas, Sentence Fluency, Organization, Word

Choice, Voice, Conventions, and Presentation). Areas of weakness are indicated by assessment scores.

- The way students work to master words is delivered differently at all grade levels, but may include work with magnetic letters, learning to

recognize and use familiar "chunks" within words, and learning to spell multi-syllabic words by hearing and recording frequently used chunks,

syllables, prefixes, and suffixes. Phonics and phonemic instruction is emphasized at all grade levels. Teachers use best practice strategies

and what best fits the needs of their students to guide their instructional approach.

- The Literacy Coach works closely with classroom teachers to carefully develop a schedule that maximizes intensive instructional support for

at-risk students in addition to classroom instructional time. The Literacy Coach also works closely with classroom teachers to provide

additional support across the curriculum and provide as much alignment as possible. In addition, non-fiction texts are carefully selected to

align with social studies and science units that are being covered in the general education classroom. Direct instruction to teach strategies

centers around comprehension of content-based material, including use and definitions of content vocabulary; use and purpose of indexes,

table of contents, glossaries, bolded vocabulary words, and captions; and specific text structures, such as chapters, outlines, titles and

subtitles. To demonstrate understanding of content, students are often asked to use Venn diagrams or they show how to compare and

contrast learned information. These activities are strongly supported by the research done through the Adolescent Accelerated Reading

Initiative (AARI) at Oakland Intermediate School District, in collaboration with faculty at the University of Michigan.

 

- Once 1st grade students achieve a level 12 on mid-year DRA assessments and/or level 20 on end-of-the-year assessments, they are exited

from the Literacy Group program.

- Once 2nd grade students achieve a level 28 on mid-year DRA assessments and/or level 30 on end-of-the-year assessments, they are

exited from the Literacy Group program.

 

Reading Recovery

- Students receive supplemental pull-out support for 30 minutes daily. For a 20-week session, students are given instruction on reading

fluency and comprehension strategies. For first graders, in addition to the DRA, lower achieving students are assessed with the Observation

Survey for Reading Recovery. The goal of Reading Recovery is to dramatically reduce the number of first-grade students who have extreme

difficulty learning to read and write and to reduce the cost of these learners to educational systems. Reading Recovery is a highly effective

short-term intervention of one-to-one tutoring for low-achieving first graders. The intervention is most effective when it is available to all

students who need it, and when it is used as a supplement to good classroom teaching. In a typical Reading Recovery lesson, the following
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scientifically research-based instructional strategies are implemented:

- Re-reading for fluency and meaning

- Word work

- Phonemic awareness

- Self-monitoring

- Writing process and mechanics

- Orchestrating meaning, syntax and visual cues

- Reading Recovery is funded through the Bloomfield Hills Schools general fund

 

LANGUAGE!

Students in 3rd grade receive differentiated targeted reading instruction at their identified reading level during the grade level language arts

period. This program funded through the Bloomfield Hills Schools general fund. This instruction is provided four days per week in 40 - 60

minute sessions. The program has assessments and detailed differentiation guides to gauge mastery, allowing timely adjustments in

instruction, and promoting student achievement. In a typical LANGUAGE! Lesson, the following scientifically research-based instructional

strategies are implemented:

o Direct instruction in six important areas of language arts:

a. phonemic awareness and phonics,

b. word recognition and spelling,

c. vocabulary and morphology,

d. grammar and usage,

e. listening and reading comprehension,

f. and speaking and writing.

- Students respond to text using drama, artistic creations, and written expressions.

 

Classroom Support

- Classroom teachers provide a variety of differentiated activities to instruct the identified, most-at risk students. Examples of differentiated

instruction may include, but are not limited to:

- Small flexible group instruction

- Individual instruction and/or reinforcement of skills

- Partner work

- Computer remediation activities

- Parent volunteers

- Concrete manipulatives

- Peer tutor learning activities

 

Adolescent Accelerated Reading Initiative (AARI)

- Students in 4th grade receive differentiated targeted reading instruction at their identified reading level during the grade level language arts

period. This program funded through the Bloomfield Hills Schools general fund. This instruction is provided four days per week in 40 - 60

minute sessions. The program has assessments and detailed differentiation guides to gauge mastery, allowing timely adjustments in

instruction, and promoting student achievement. Progress is also monitored and assessed through the administration of the Qualitative

Reading Assessment (QRI) in the classroom setting.

 

Math Groups

- During the school year, targeted students in all grades (K-4) who struggle with mathematics are provided with materials that differentiate
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math instruction to meet their individual needs. Eastover classrooms use the Everyday Mathematics program, which includes

materialsdesigned to help struggling students. For students who need additional remediation, Houghton Mifflin, Saxon Math, and McGraw Hill

Math materials are used to support at-risk students. Saxon Math provides students with manipulatives and guided instruction, which helps

struggling students move from the concrete to the pictorial to the abstract. The McGraw Hill Math program includes

intervention/remediation/review worksheets, lessons, and assessments that can be used for struggling students. Teacher created materials

are also used for instruction, remediation, and assessment during Title I math support lessons.

 

- Renaissance Learning's "Math Facts In a Flash" software combines practice, intervention, and progress monitoring of fundamental math

skills. Students take timed math tests that measure fluency within 62 levels of addition, subtraction, multiplication, division, squares, and

conversions between fractions, decimals, and percentages. At risk students are given opportunities to use this software during the school day

and their progress is measured and monitored. Depending upon need, Math Facts In A Flash CDs are given to families for free so that

students can practice their facts at home.

 

Writing Support Groups

During the school year, targeted students in grades 1-4 who struggle with writing are provided with writing support designed to meet

individual needs.  Students are pre and post assessed for each classroom unit.  Identified students will participate in small group instruction

using the program from The Teachers' College of Reading and Writing.

 

Summer Enrichment Programs

- Summer Of Awesome Reading (SOAR) Program

To help targeted students in 1st and 2nd grades who participated in Literacy Groups throughout the school year with comprehension,

fluency, and decoding skills in Reading, identified students are invited to participate in the extension of the school wide Summer of Awesome

Reading (SOAR) program.  Students are given pre and post assessments using the DRA (Developmental Reading Assessment).  Students

are supplied with packets to mark their reading progress in minutes throughout the summer, and record summaries of selected reading

passages/books, both fiction and non-fiction.  Students are also supplied with a summer journal of blank pages to practice writing and editing

skills throughout the summer.  Incentives are given to encourage students to participate and toreward students for reaching their reading

goals. Literacy Coach teachers will remain in contact with students through email and possible phone conversations to help track progress

and motivate students throughout the summer.  Students will return completed packets to school the first week of the new school year.

Students are given pre-tests and post-tests to check their progress over time.

 

-Summer Math Support

To help targeted students continue and enhance their math progress throughout the summer, identified students who participated in the Math

Support Group throughout the school year are provided with a supplemental math packet, and are invited to log onto the Eastover math

website for additional online math support and resources

 

Science Groups

- Students who receive GERT/Support Staff services for Science can receive the following types of support:

- Introduction and reinforcement of core content vocabulary

- Guidance through classroom assignments

- Clarification of assignments and content questions

- Administration of assessments

- Leveled reading materials to differentiate for student needs/abilities

- Non-fiction texts are carefully selected to align with science units that are being covered in the general education classroom.

Social Studies Groups
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- Students who receive GERT/Support Staff services for Social Studies can receive the following types of support:

- Introduction and reinforcement of core content vocabulary

- Guidance through classroom assignments

- Clarification of assignments and content questions

- Administration of assessments

- Leveled reading materials to differentiate for student needs/abilities

Non-fiction texts are carefully selected to align with social studies units that are being covered in the general education classroom.

 

Saturday Enrichment

- All students have the opportunity to participate in weekend tutorial programs offered at the district level free of charge, sponsored by the

African American Parent Network (AAPN).

- All families have the opportunity to participate in the free evening/weekend workshops/lectures sponsored by the AAPN. These sessions

cover various topics that focus on the wellness of families.

- While these programs are available to all students, they were designed by the AAPN to focus on eliminating the achievement gap.

- All families have the opportunity to participate in the weekend/evening workshops/lectures sponsored by the BBFA. These sessions cover

various topics that focus on the wellness of families.

 

Description of how the strategies limit removal from the classroom and extend (supplement) learning time

High quality and accelerated grade level curriculum drives classroom instruction that targets and differentiates to address the academic

needs of students. To maximize student growth through this high quality instruction, supplemental programs minimize the use of pull-out

support programs.

The pull-out programs include:

- Reading Recovery for identified students in grade 1

- Literacy Groups for identified students in grades 1 & 2

- Math support for identified students in grades K-4

 

 

The combination Push-in/pull-out support program

- Writing support for identified students in grades 1-4

- GERT in the four core academic areas grades K-4

 

Extended learning programs

- Summer Programs 

    Reading - Grades 1-2

    Math - Grades 1-2

- Saturday Enrichment grades K-4

- Birmingham Bloomfield Families in Action grade K-4

 
 
 
2. Identify the research-based methods and strategies in the plan that ensure effective methods will be utilized to improve overall

student academic achievement. 
 
To ensure the use of best practices, programs and strategies were selected based upon early intervention research. The following
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articles/books/studies were used to justify the selection of our building's intervention programs and instructional strategies.
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3. Describe your extended (supplemental) learning program,  including how it provides an accelerated quality curriculum. 
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Summer Enrichment Programs

The following programs are offered to help students maintain skills gained throughout the school year in Literacy Groups and Math Support

Groups.  Students have daily/weekly activities to complete and chart throughout the summer. 

 

- Summer Of Awesome Reading (SOAR) Program

To help targeted students in 1st and 2nd grades who participated in Literacy Groups throughout the school year with comprehension,

fluency, and decoding skills in Reading, identified students are invited to participate in the extension of the school wide Summer of Awesome

Reading (SOAR) program.  Students are given pre and post assessments using the DRA (Developmental Reading Assessment).  Students

are supplied with packets to mark their reading progress in minutes throughout the summer, and record summaries of selected reading

passages/books, both fiction and non-fiction.  Students are also supplied with a summer journal of blank pages to practice writing and editing

skills throughout the summer.  Incentives are given to encourage students to participate and toward students for reaching their reading goals.

Literacy Coach teachers will remain in contact with students through email and possible phone conversations to help track progress and

motivate students throughout the summer.  Students will return completed packets to school the first week of the new school year.  Students

are given pre-tests and post-tests to check their progress over time.

 

-Summer Math Support

To help targeted students continue and enhance their math progress throughout the summer, identified students who participated in the Math

Support Group throughout the school year are provided with a supplemental math packet, and are invited to log onto the Eastover math

website for additional online math support and resources

 
 
 
4. Describe how you ensure that students are rarely pulled from their regular classroom to receive supplemental instruction

through extended learning opportunities. 
 
 When appropriate, our Title I staff will "push-in" to classrooms instead of pulling students out.  Based on students' needs and classroom

environment, individual decisions are made to maximize the student progress on whether a program best functions as a push-in or pull-out

intervention.
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Component 5: Title I and Regular Education Coordination 

 

 

 
1. In what ways do ongoing coordination and integration occur between regular education and supplemental Title I, Part A

programming - including services for children with Limited English Proficiency, if applicable? 
 
Building Instructional Team (BIT) Referral Form

o Classroom teachers and members of the Building Instructional Team (principal, special education teachers, ELL teachers, GERT staff,

literacy coach, Title I Teachers, etc.) are available for consultation and program implementation. These are structured weekly meetings

thatfocus on meeting the needs of specific students.

o The master schedule was designed carefully to provide teachers with common planning time with their grade level peers. This provides all

staff members with time to reflect on professional development, instructional practices, differentiated instruction, and student progress.

o BIT minutes are shared with the general education teachers involved, special education staff, Title I teachers, GERT, creative arts

teachers,and other support staff to ensure that everyone who works with identified students is kept updated on their status, progress, and

plan.

 

Building Initiative Coordination

o Grade level teams and support staff meet with the Building Initiative Coordinator on a monthly basis to discuss instructional issues. This is

an opportunity for them to update each other on student progress and instructional choices. This is also an opportunity for teachers to share

resources and strategies to improve student performance in all of the four content areas. The Building Initiative Coordinator also meets with

the Creative Arts teachers, Title I staff, GERT, Special Education teachers, and other support staff on a monthly basis. When appropriate, the

Building Initiative Coordinator shares the minutes from the general ed. team planning meetings with the Creative Arts teachers, Title I staff,

GERT, Special Education teachers, and other support staff to keep them updated on what is happening in the general education classrooms

and provides suggestions on how they can supplement general education.

o Title I teachers, Special Education teachers, GERT, and other support staff use the Visible Thinking initiative vocabulary to ensure

consistency and continuity between their programs and the general education classroom.

 

Title I Literacy Teachers, Writing Support Teacher, and Math Support Teacher Meetings

o The Title I teachers work closely with classroom teachers to carefully develop a schedule that minimizes general education classroom

interruption and maximizes intensive instructional support for at-risk students. Title I teachers also work closely with classroom teachers to

provide additional support across the curriculum and provide as much alignment as possible. When possible, texts are selected that align

with classroom units of study and Common Core standards in the four core content areas.

 

English Language Learner Program

o For eligible students who are also in the ELL program, the ELL and Title I teachers meet regularly to coordinate their efforts. The ELL

teacher supports the instructional strategies that are being used in Title I sessions and in the general education classroom.

o When possible, the ELL teacher also tries to use the Visible Thinking initiative and integrates content in the four core academic areas.

 

Feeder School Coordination

o Pre-school students from Fox Hills, Eastover's feeder school, visit Eastover in the spring during Kindergarten Round-Up. At Round-Up,

preschoolers ride the bus, meet teachers, tour the building, play on the playground, create a craft, and participate in other activities that help

to ease their upcoming transition to Kindergarten. Parents are also invited to attend Preview Tours, which gives them a chance to visit the

school during school hours and learn more about Eastover and what their preschooler can expect when they begin kindergarten in the fall.
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o Pre-school students and parents are invited to attend Kindergarten Preview Night in the fall to learn about Eastover's curriculum and school

environment

o Many parents often choose to have their preschooler spend a day with a kindergarten class. At the end of the summer, preschoolers and

their families are given another opportunity to participate in transition activities at a welcome picnic

o In late August, students and parents are invited to a Meet & Greet to view their classrooms and meet their kindergarten teacher.

o For students who will attend our district preschools, the Building Instructional Team works with the preschool staff to identify students who

might have instructional needs using a preschool assessment of basic skills.

o Fifth grade students, from East Hills Middle School, return to Eastover, their feeder school, to participate in a Reading Buddy program with

at-risk students. Fourth Graders preview the Fifth Grade experience at EHMS by attending "Move Up Day," which gives them the opportunity

to tour and learn about their future school. Fourth Graders are encouraged to come again to EHMS with their parents for Preview Night.

They also visit EHMS to watch the 5th grade drama program and to participate in a joint 4th/5th grade band/strings concert.

o MAP Forms are passed on to East Hills Middle School when our 4th graders are promoted to the 5th grade and move on to middle school.

This ensures that the new school is given background information on differentiated instructional strategies that work, assessments, behavior

issues, and services provided for each student.

 

Shared Strategies

o Title I teachers share some of the strategies that are used in the general education classroom. Math facts, manipulatives, Accelerated

Reader, DRA, Readers/Writers Workshop strategies, and the Visible Thinking Initiative are used both in Title I programs and in general

education classrooms. When necessary, Title I teachers update general education teachers on student progress in these areas.

 

Parent/Teacher Conference Attendance

o When appropriate, Title I, GERT, Special Ed., and other support staff sit in on general education Parent/Teacher Conferences to provide

additional information on student performance. Rather than meet with only the general education teacher, parents are able to meet with the

entire instructional team to hear about their child's progress.

 

Report Card Inserts

o Title I, GERT, Special Ed., and other support staff provide their own report cards to supplement the report cards from the general education

teacher. This ensures that parents get focused updates on their child's response to intervention.

 

 

 
 
 
2. For schools with kindergarten: Describe the school's transition plan for preschool age children that involves more than a once a

year visitation to the kindergarten classroom. 
 
o Pre-school students from Fox Hills, Eastover's feeder school, visit Eastover in the spring during Kindergarten Round-Up. At Round-Up,

preschoolers ride the bus, meet teachers, tour the building, play on the playground, create a craft, and participate in other activities that help

to ease their upcoming transition to Kindergarten. Parents are also invited to attend Preview Tours, which gives them a chance to visit the

school during school hours and learn more about Eastover and what their preschooler can expect when they begin kindergarten in the fall.

 

o Pre-school students and parents are invited to attend Kindergarten Preview Night in the fall to learn about Eastover's curriculum and school

environment.
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o Many parents often choose to have their preschooler spend a day with a kindergarten class. At the end of the summer, preschoolers and

their families are given another opportunity to participate in transition activities at a welcome picnic.

 

o In late August, students and parents are invited to a Meet & Greet to view their classrooms and meet their kindergarten teacher.

 

o For students who will attend our district preschools, the Building Instructional Team works with the preschool staff to identify students who

might have instructional needs using a preschool assessment of basic skills.
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Component 6: Instruction by Highly Qualified Staff 

 

 

 

 

Label Assurance Response Comment Attachment
1. Do all of the Title I, Part A instructional
paraprofessionals meet the NCLB requirements
for highly qualified? Provide an assurance
statement regarding this.

Yes It is assured that Eastover follows
the state and national guidelines
with regard to the selection of all
staff members. All teachers are
highly qualified and all
paraprofessionals meet NCLB
requirements. The Literacy Group
teachers are also certified
Reading Recovery teachers. To
maintain the level of high quality
staff, they are immersed in
opportunities for ongoing and
sustained professional
development.

Label Assurance Response Comment Attachment
2. Do all of the teachers meet the NCLB
requirements for highly qualified? Provide an
assurance statement regarding this.

Yes It is assured that Eastover follows
the state and national guidelines
with regard to the selection of all
staff members. All teachers are
highly qualified and all
paraprofessionals meet NCLB
requirements. The Literacy Group
teachers are also certified
Reading Recovery teachers. To
maintain the level of high quality
staff, they are immersed in
opportunities for ongoing and
sustained professional
development.
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Component 7: High Quality and Ongoing Professional Development/Learning

 

 

 
1. What types of ongoing and sustained professional development/learning will the staff (teachers, principals, and

paraprofessionals) receive to work with Title I Part A eligible children in the Targeted Assistance program or in the regular

education program? 
 
Title I, GERT, Reading Recovery teachers, ELL teachers and supplemental support staff attend professional development that specifically

addresses the needs of the students they service. Some of these professional development sessions include monthly Oakland County Title I

meetings and work sessions, school Title I meetings, Reading Recovery continuing contact meetings, district wide meetings for GERT, ELL

teachers and Special Education teachers.

 

Each year professional development for all staff is organized through our district-wide calendar and in accordance with our school

improvement plan. Every professional development activity is directly focused on achieving the School Improvement Plan goals and on

improving teaching and student learning in the four core areas. In addition, staff members participate in district wide professional

development opportunities to develop strategies to differentiate instruction for their students.

 

At a building level, all staff members are trained in our two building initiatives, Visible Thinking and Sustainability. Professional development

for the entire staff ensures continuity and consistency between all classrooms. These professional development opportunities also focus on

connecting all of the four core content areas with Visible Thinking routines and Sustainability concepts.

 

Teachers also have the flexibility to select professional development opportunities that fit their specific instructional roles. Teachers are

provided with a survey, asking them to describe what type of Professional Development would benefit them in the classroom and what topics

would help them to meet the needs of identified and at-risk students. General education teachers, Title I, GERT, Special Education, and

other support staff have participated in the following professional development opportunities to be compliant with the school improvement

plan.

 
 
 
2. If appropriate, what types of ongoing and sustained professional development/learning will be provided to parents, pupil

services personnel, and other staff who work with Title I Part A eligible children in the Targeted Assistance program or in the

regular education program? 
 
Parent Information Meetings

o Parents of eligible students are invited to attend the annual Fall Kick-Off meeting to explain Title I programs offered at Eastover, selection

processes, assessment schedules, and how support can be enhanced at home.

o  Parents of eligible students are invited to attend a parent informational meeting concerning summer enhancement programs

 

Partners in Learning

o Teachers from across the district, representing all four core academic areas, provide parents with a series of evening training sessions on

how best to support their child's learning at home. Teachers focus on best practices, researched based strategies, and how to reinforce

classroom curriculum at home.
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Saturday Enrichment

o All students have the opportunity to participate in weekend tutorial programs offered at the district level free of charge, sponsored by the

African American Parent Network (AAPN).

o All families have the opportunity to participate in the free evening/weekend workshops/lectures sponsored by the AAPN. These sessions

cover various topics that focus on the wellness of families.

o While these programs are available to all students, they were designed by the AAPN to focus on eliminating the achievement gap.

Birmingham Bloomfield Families in Action (BBFA)

o All families have the opportunity to participate in the weekend/evening workshops/lectures sponsored by the BBFA. These sessions cover

various topics that focus on the wellness of families.

 

Provide information in a form and language that parents can understand.

o Eastover Elementary is in the process of having its Parent Compact and Parent Involvement Policy translated in the most widely spoken

languages other than English present in its school population to ensure that important information is in a form and

language that parents can understand.

 

Provide other reasonable support for parent involvement as parents may request.

o Parents have multiple opportunities to request support from the school on how they can work with their child to increase academic

progress. Parent input conferences at the beginning of the year provide parents with an opportunity to "introduce" their child to their new

teacher. During that conference, parents are encouraged to discuss their child and his/her learning history and identify student learning goals

for the coming school year and ways the student can be supported by parents. The Parent-School Compact is used at this meeting to identify

agreed upon responsibilities for school, parents, and students

o At parent/teacher conferences in November and April, parents and teachers work together to discuss if and how instruction is or is not

meeting the needs of their child and what modifications if any need to be made. Also, parents have the opportunity to identify their needs in

assisting the academic growth of their child.

o Parents, periodically have the opportunity to complete surveys to identify their needs as parents to support the academic progress of their

child(ren) at home.

o Parents are provided with report cards at the end of each card marking period for documentation of student progress. Students who

participate in Title I Targeted Assistance programs, in addition to their classroom report card, are given additional reports from the Title I

teacher or program facilitator. Each report card envelope contains a large section for parent comments, questions, and recommendations.

o All parental information/requests are reviewed on a regular basis by Title I staff, classroom teachers, and the School Improvement Team.

This data is used to develop intervention and support tools for use by parents in their work to support their child's learning such as monitoring

attendance, homework completion, television watching, volunteering in the child's classroom, and participating in decisions related to the

education of their child(ren).

 

Accessibility Accommodations

o When necessary, materials are translated to parents' native language to ensure clear communication between the home and school. This

is provided as part of the ELL program. For our DHH (Deaf and Hard of Hearing) community, interpreters are provided to ensure clear

communication between home and school. Interpreters are sometimes asked to attend parent/teacher conferences, IEP meetings, curriculum

night, and as needed. 
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Label Assurance Response Comment Attachment
3. Your school's professional
development/learning plan or calendar is
complete.

Yes It is ensured that staff members
participate in the required number
of Professional Development
hours throughout the school year.
Staff professional development
meetings will be held in August,
October, November, February,
March, and May.

PD Calendar
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Component 8: Strategies to Increase Parental Involvement

 

 

 
1. How are parents involved in the design of the Targeted Assistance program plan? 
 
Parents are initially informed of the Title I supplemental programs  Literacy Group, Writing Support, and Math Support) through:

- phone calls from the classroom teacher

- phone calls, email, and letters from the Title I program teachers

 

These communications focus on the objectives of the supplemental programs, the length of service (number of weeks and number of days

per week) and instructional period (number of minutes per session). Parents are informed of their child's eligibility for the service and their

rights as parents. The home-school connection is also outlined with opportunities for regular parent input. Parents indicate acknowledgement

and support of their child's participation through their signature on the "Supplementary Program Eligibility Letters."

 

Informal written communications include emails, phone calls, and surveys to parents that provide for frequent two-way communications.

Parental feedback and input is used to target specific student needs and adjust instruction in the supplemental program, identify and provide

assistance to parents working with their child in the home, and guide future program design, implementation, and evaluation by parents. 
 
 
2. How are parents involved in the implementation of the Targeted Assistance program plan? 
 
Informal written communications include emails, phone calls, and surveys to parents that provide for frequent two-way communications.

Parental feedback and input is used to target specific student needs and adjust instruction in the supplemental program, identify and provide

assistance to parents working with their child in the home, and guide future program design, implementation, and evaluation by parents.

 

At the end of the year, a Title I feedback form is given to parents to complete, to aid the Title I teachers in reflection/evaluation and to assistin

planning for the following year. This provides parents with the opportunity to provide feedback and comment on the effectiveness of

thetargeted assistance plan.

 

Parents of eligible students are invited to a Title I Kick-Off event, where they have an opportunity to meet Title I staff, learn about our Title I

program, ask questions, and provide input.

o Parents have multiple opportunities to request support from the school on how they can work with their child to increase academic

progress. Parent input conferences at the beginning of the year provide parents with an opportunity to "introduce" their child to their new

teacher. During that conference, parents are encouraged to discuss their child and his/her learning history and identify student learning goals

for the coming school year and ways the student can be supported by parents. The Parent-School Compact is used at this meeting to identify

agreed upon responsibilities for school, parents, and students.

o At parent/teacher conferences in November and April, parents and teachers work together to discuss if and how instruction is or is not

meeting the needs of their child and what modifications if any need to be made. Also, parents have the opportunity to identify their needs in

assisting the academic growth of their child.

o Parents periodically have the opportunity to complete surveys to identify their needs as parents to support the academic progress of their

child(ren) at home.

o Parents are provided with report cards at the end of each card marking period for documentation of student progress. Students who

participate in Title I Targeted Assistance programs, in addition to their classroom report card, are given additional reports from the Title I
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teacher or program facilitator. Each report card envelope contains a large section for parent comments, questions, and recommendations.

o All parental information/requests are reviewed on a regular basis by Title I staff, classroom teachers, and the School Improvement Team.

This data is used to develop intervention and support tools for use by parents in their work to support their child's learning such as monitoring

attendance, homework completion, television watching, volunteering in the child's classroom, and participating in decisions related to the

education of their child(ren). 
 
 

 
4. Describe how the parent involvement activities outlined in Section 1118 e (1)-(5) and (14) and Section 1118 (f) are implemented. 
 
Parent Involvement Activities are implemented in the following ways:

(1) Assist parents in understanding the State's content standards and assessment and how to monitor their child's progress.

Parent-Teacher Organization (PTO) meetings are the vehicles used to address topics of student assessment and differentiated instruction.

Prior to this meeting, parents receive a written communication outlining the content of this meeting and asking them to come prepared with

their questions and/or concerns. At the meeting, MEAP assessment data is shared with parents by grade level and by core content areas.

Current data and data from the previous two school years are provided to identify trends, successes, and needs. In addition, the principal

explains and models how to interpret the use of an individual student result form to assist parents in understanding this state assessment tool

and how to monitor their child's progress. Translation and interpretation services at these meetings are used for deaf and hard of hearing,

Spanish, and Arabic populations. 

 

A concerted effort is made in date and time to hold these parent informational sessions, taking into consideration the expressed needs of our

parent population.

 

In addition to required written notification to parents regarding MEAP and ELPA testing and student achievement results, parents receive

information through the following sources/events:

- Weekly home-school folders

- Weekly classroom newsletters

- Weekly school E-Blast (sent via email and hard copies)

- Curriculum Night (includes an organized opportunity to provide parents with descriptions and explanations of the grade level core content

curriculum)

- PTO website

- PTO meetings

Conferences MAP Parent Form

- Parent input conferences at the beginning of the year provide parents with an opportunity to "introduce" their child to their new teacher.

Label Assurance Response Comment Attachment
3. Are parents involved in the evaluation of the
Targeted Assistance program plan? How are
parents involved in the evaluation of the
Targeted Assistance program plan?

Yes At the beginning of the year,
parents are given an opportunity
to provide feedback at the Title I
Kick-Off Event.
At the end of the year, a Title I
feedback form is given to parents
to complete, to aid the Title I
teachers in reflection/evaluation
and to assist in planning for the
following year. This provides
parents with the opportunity to
provide feedback and comment
on the effectiveness of the
targeted assistance plan.

Parent Survey
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During that conference, parents are encouraged to discuss their child and his/her learning history. At parent/teacher conferences, parents

and teachers work together to discuss if and how instruction is or is not meeting the needs of their child and what modifications, if any, need

to be made.

 

Report Cards

- Parents are also provided with report cards at the end of each card marking period, for documentation of student progress. Students who

participate in a Literacy Group, Math Group, or other Targeted Assistance programs, in addition to their classroom report card, are given

progress reports from the Title I program facilitator.

 

Parent Feedback Form

- At the end of the year, a Title I feedback form is given to parents to complete, to aid the Title I teachers in reflection/evaluation and to assist

in planning for the following year. This provides parents with the opportunity to provide feedback and comment on the effectiveness of the

targeted assistance plan.

 

Regular Communication

- In addition to the scheduled conferences and report cards, teachers often communicate with parents through individualized report cards,

written notes, phone conversations, email, and newsletters.

 

 

(2) Provide materials and training to help parents work with their children.

In response to identified parent needs to assist their child's academic progress, the school provides:

- Book in a Bag (Kdg on a 3 times a week basis, Grade 1 on a daily basis, Grade 2 on a weekly basis)

- Weekly Reading Logs for grades 1-4

- Daily Assignment Notebook for grades 3 & 4 (daily parent signature required)

- Web site for Sustainability and Visible Thinking initiatives that include updates, meeting minutes, resources and message board.

- Parent observation and visitation to the classroom and Reading Recovery lessons

 

 

(3) Train staff to build effective parent involvement

Through staff meeting discussions, School Improvement Planning sessions, and the use of teacher survey tools provided in PBS (Positive

Behavior Support), specific needs were identified for building effective parent involvement. Survey tools will be utilized on an annual

basiswith results used to develop a staff training plan. A current focus included the participation by a representative team of teachers in the

TIPS (Teachers Involve Parents in Schoolwork) training. A "trainer of trainers" plan is being developed to share this program among building

staff.  It is assured that the school will make an annual effort to develop a plan to educate teachers, staff, and the principal, with the

assistance of parents, to reach out, communicate and work with parents as equal partners, implement and coordinate parent programs, and

build ties between parents and school.

 

The principal, Title I teachers, and various support staff attend county-wide Title I meetings held at the Oakland Intermediate School District

building at least 3 times throughout the school year. Topics during these meetings help to train, inform, and allow networking opportunities for

Title I teachers in Oakland County school districts. Parent Involvement ideas, advice, help, and suggestions are a topic of at least one of

these meetings each year.

 

 

(4) Collaborate with other programs to coordinate parent involvement
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Partners in Learning

- Teachers from across the district, representing all four core academic areas, provide parents with a series of evening training sessions on

how best to support their child's learning at home. Teachers focus on best practices, researched based strategies, and how to reinforce

classroom curriculum at home.

 

Saturday Enrichment

o All students have the opportunity to participate in weekend tutorial programs offered at the district level free of charge, sponsored by the

African American Parent Network (AAPN).

o All families have the opportunity to participate in the free evening/weekend workshops/lectures sponsored by the AAPN. These sessions

cover various topics that focus on the wellness of families.

o While these programs are available to all students, they were designed by the AAPN to focus on eliminating the achievement gap.

Birmingham Bloomfield Families in Action (BBFA)

o All families have the opportunity to participate in the weekend/evening workshops/lectures sponsored by the BBFA. These sessions cover

various topics that focus on the wellness of families.

 

 

(5) Provide information in a form and language that parents can understand.

- Eastover Elementary is in the process of having its Parent Compact and Parent

Involvement Policy translated in the most widely spoken languages other than English

present in its school population to ensure that important information is in a form and

language that parents can understand.

 

 

(6) Provide other reasonable support for parent involvement as parents may request.

o Parents have multiple opportunities to request support from the school on how they can work with their child to increase academic

progress. Parent input conferences at the beginning of the year provide parents with an opportunity to "introduce" their child to their new

teacher. During that conference, parents are encouraged to discuss their child and his/her learning history and identify student learning goals

for the coming school year and ways the student can be supported by parents. The Parent-School Compact is used at this meeting to identify

agreed upon responsibilities for school, parents, and students.

o At parent/teacher conferences in November and April, parents and teachers work together to discuss if and how instruction is or is not

meeting the needs of their child and what modifications if any need to be made. Also, parents have the opportunity to identify their needs in

assisting the academic growth of their child.

o Parents, periodically, have the opportunity to complete surveys to identify their needs as parents to support the academic progress of their

child(ren) at home.

o Parents are provided with report cards at the end of each card marking period for documentation of student progress. Students who

participate in Title I Targeted Assistance programs, in addition to their classroom report card, are given additional reports from the Title I

teacher or program facilitator. Each report card envelope contains a large section for parent comments, questions, and recommendations.

o All parental information/requests are reviewed on a regular basis by Title I staff, classroom teachers, and the School Improvement Team.

This data is used to develop intervention and support tools for use by parents in their work to support their child's learning such as monitoring

attendance, homework completion, television watching, volunteering in the child's classroom, and participating in decisions related to the

education of their child(ren).

 

(7) Provide full opportunities for participation of parents with limited English proficiency or with disabilities and for parents of migratory

children.
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Accessibility Accommodations

o When necessary, materials are translated to parents' native language to ensure clear communication between the home and school. This

is provided as part of the ELL program. For our DHH (Deaf and Hard of Hearing) community, interpreters are provided to ensure clear

communication between home and school. Interpreters are sometimes asked to attend parent/teacher conferences, IEP meetings, curriculum

night, and as needed.

 

Community Outreach/Relationships

o When possible, staff members attend various community events that promote cooperation between staff and community sub-populations.

For example, staff members attended a Unity Center dinner sponsored by our local Arab community. Staff members have also attended Deaf

and Hard of Hearing Family Night . Both are after-school family events where staff members can participate and interact with school families. 
 
 
5. Describe how the parent involvement activities are evaluated. 
 
At the end of the year, a Title I feedback form is given to parents to complete, to aid the Title I teachers in reflection/evaluation and to assist

in planning for the following year. This provides parents with the opportunity to provide feedback and comment on the effectiveness of

thetargeted assistance plan.  The results will be used to adjust program goals, objectives, and implementation as needed by principal, Title I

staff, and Building Instructional Team. 
 
 
6. Describe how the school-parent compact is developed. 
 
Title I staff, principal, teachers and parents developed the school-parent compact. Based upon the unique needs of our building and on

school-parent compacts that we found created by schools with similar programs, we developed the Eastover school-parent compact. 
 
 

 
8. How does the school provide individual student academic assessment results in a language parents can understand? 
 
We are in the process of translating necessary forms into languages spoken by our parents and students. When needed, the District

provides interpreters to attend any conferences and/or meetings with parents. 
 
 

Label Assurance Response Comment Attachment
7. Do you have a Title I School-Parent
Compact?

Yes Parent Compact is discussed at
the September Input
Parent/Teacher Conference in
each classroom.  Parents and
teachers are asked to sign the
Compact at that time.

Label Assurance Response Comment Attachment
9. Does the school have a Title I Parental
Involvement Policy/Plan?

Yes Parents are asked to refer to our
Parental Involvement Policy with
any questions and/or concerns.

Parent Involvement
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10. Describe how the parent compact is used at elementary-level parent teacher conferences. 
 
It is discussed at the September input conferences. Parents and teachers are asked at that point to sign the compact. 
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Component 9: Coordination of Title I and Other Resources

 

 

 
1. Describe how the Federal, State and local programs are coordinated and integrated to serve eligible children. 
 
Building Instructional Team (BIT) Referral Form

o Classroom teachers and members of the Building Instructional Team (principal, special education teachers, ELL teachers, GERT staff,

literacy coach, Title I Teachers, etc.) are available for consultation and program implementation. These are structured weekly meetings that

focus on meeting the needs of specific students.

o The master schedule was designed carefully to provide teachers with common planning time with their grade level peers. This provides all

staff members with time to reflect on professional development, instructional practices, differentiated instruction, and student progress.

o BIT minutes are shared with the general education teachers involved, special education staff, Title I teachers, GERT, creative arts

teachers, and other support staff to ensure that everyone who works with identified students is kept updated on their status, progress, and

plan.

 

Building Initiative Coordination

o Grade level teams and support staff meet with the Building Initiative Coordinator on a monthly basis to discuss instructional issues. This is

an opportunity for them to update each other on student progress and instructional choices. This is also an opportunity for teachers to share

resources and strategies to improve student performance in all of the four content areas. The Building Initiative Coordinator also meets with

the Creative Arts teachers, Title I staff, GERT, Special Education teachers, and other support staff on a monthly basis. When appropriate,the

Building Initiative Coordinator shares the minutes from the general ed. team planning meetings with the Creative Arts teachers, Title Istaff,

GERT, Special Education teachers, and other support staff to keep them updated on what is happening in the general education classrooms

and provides suggestions on how they can supplement general education.

o Title I teachers, Special Education teachers, GERT, and other support staff use the Visible Thinking initiative vocabulary to ensure

consistency and continuity between their programs and the general education classroom.

 

Title I Literacy Teacher and Math Support Teacher Meetings

o The Title I teachers work closely with classroom teachers to carefully develop a schedule that minimizes general education classroom

interruption and maximizes intensive instructional support for at-risk students. Title I teachers also work closely with classroom teachers to

provide additional support across the curriculum and provide as much alignment as possible. When possible, texts are selected that align

with classroom units of study and Common Core standards in the four core content areas.

 

English Language Learner Program

o For eligible students who are also in the ELL program, the ELL and Title I teachers meet regularly to coordinate their efforts. The ELL

teacher supports the instructional strategies that are being used in Title I sessions and in the general education classroom.

o When possible, the ELL teacher also tries to use the Visible Thinking initiative and integrates content in the four core academic areas

.

Feeder School Coordination

o Pre-school students from Fox Hills, Eastover's feeder school, visit Eastover in the spring during Kindergarten Round-Up. At Round-Up,

preschoolers ride the bus, meet teachers, tour the building, play on the playground, create a craft, and participate in other activities that help

to ease their upcoming transition to Kindergarten.

o Parents are invited to attend Preview Tours, which gives them a chance to visit the school during school hours and learn more about

Eastover and what their preschooler can expect when they begin kindergarten in the fall.
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o Many parents often choose to have their preschooler spend a day with a kindergarten class. At the end of the summer, preschoolers and

their families are given another opportunity to participate in transition activities at a welcome picnic.

o In late August, students are invited to attend a Meet & Greet to view their classrooms and meet their kindergarten teacher.

o For students who will attend our district preschools, the Building Instructional Team works with the preschool staff to identify students who

might have instructional needs using a preschool assessment of basic skills.

o Fifth grade students, from East Hills Middle School, return to Eastover, their feeder school, to participate in a Reading Buddy program with

at-risk students. Fourth Graders preview the Fifth Grade experience at EHMS by attending "Move Up Day," which gives them the opportunity

to tour and learn about their future school. Fourth Graders are encouraged to come again to EHMS with their parents for Preview Night.

o Fourth grade students visit EHMS to watch the 5th grade drama program and to participate in a joint 4th/5th grade band/strings concert.

o MAP Forms are passed on to East Hills Middle School when our 4th graders are promoted to the 5th grade and move on to middle school.

This ensures that the new school is given background information on differentiated instructional strategies that work, assessments, behavior

issues, and services provided for each student.

 

Shared Strategies

o Title I teachers share some of the strategies that are used in the general education classroom. Math facts, manipulatives, Accelerated

Reader, DRA, Readers/Writers Workshop strategies, and the Visible Thinking Initiative are used both in Title I programs and in general

education classrooms. When necessary, Title I teachers update general education teachers on student progress in these areas.

 

Parent/Teacher Conference Attendance

o When appropriate, Title I, GERT, Special Ed., and other support staff sit in on general education Parent/Teacher Conferences to provide

additional information on student performance. Rather than meet with only the general education teacher, parents are able to meet with the

entire instructional team to hear about their child's progress.

 

Report Card Inserts

o Title I, GERT, Special Ed., and other support staff provide their own report cards to supplement the report cards from the general education

teacher. This ensures that parents get focused updates on their child's response to intervention. 
 
 
2. Describe how the plan demonstrates coordination and integration of Federal, State and local programs and services in a manner

applicable to the grade levels of the school: violence prevention programs, nutrition programs, housing programs, Head Start,

adult education, vocational and technical education, and job training. 
 
Eastover Elementary's C.H.E.W. (Cook - Harvest - Eat - Well) program is committed to teaching students about the health and environmental

benefits of eating locally grown fresh produce vs. processed foods. The C.H.E.W. program includes Eastover's Student Gardening Program,

Mobile Kitchen Program, Classroom Hydroponics Program, and our panel of culinary, gardening, and health consultants from the community.

Upcoming C.H.E.W. events include a parent healthy foods workshop, a "Can You Eat A Rainbow" student challenge for Nutrition Month in

March, and piloting a new district school lunch program. Our hope is to help Eastover families establish healthy habits for life!

 

Eastover actively supports and practices Positive Behavior Support, which is a process for creating safer and more productive learning

environments through the teaching of guidelines for success and behavioral expectations, support and focus on positive behaviors, and

consistent and researched-based effective interventions for behavioral errors and discipline issues and bullying. Data is kept to look at areas

of success, and areas of continued skill-building and needed intervention.

 

PBS is supported and highly encouraged as "best practice" from the Michigan Department of Education, the Individual with Disabilities

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 89
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Educational Act, and the Elementary and Secondary Education Act. Research shows that with the implementation of PBS and School-wide

behavioral supports for ALL students, that there are vast improvements in overall student behavior and school climate, reductions in bullying

behavior, increased academic time in the classrooms, improvement in overall academic scores, and greater student and staff satisfaction

with the learning process.

 

As part of the process, Eastover has adopted a unified set of school rules and behavioral expectations.  Rules are posted throughout the

school, and children learn them during the first days at school. Our unified classroom rules, found in every

classroom and non-classroom setting throughout the school follow the acronym "S.O.A.R." and are as follows:

Self-Control (examples: Be patient, Stay seated, Hands and feet to self, Make good choices, Play fair, Wait your turn.)

On-task (examples: Be an independent thinker, Go directly to your destination, Walk to and from playground, Follow directions, Do your

business and get right back to class.)

Acceptance (examples: Listen to others, Be a cooperative learner, Include others, Treat others the way you want to be treated.)

Respect (examples: Be on time, Avoid interrupting, Use manners, Respect others' choices and personal space, Be kind.)

As part of the PBS process, teachers and all school personnel use evidence-based practices to increase student learning and decrease

classroom disruptions. To keep students following the rules in a positive manner, we do the following when teaching academics and

behavior:

Constantly teach and refer to our school-wide expectations

Provide students with more praise than correction

Talk to students with respect using a positive voice tone

Actively engage everyone in the class during instruction

Use pre-correcting, prompting, and redirection as we teach

Look for the positive first and provide positive, immediate, frequent and explicit feedback. 
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Component 10: Ongoing Review of Student Progress

 

 

 
1. Describe how the progress of participating students is reviewed on an ongoing basis. 
 
Student  progress is reviewed through assessments, observations, and teacher input.. Students in literacy groups are assessed using DRA

(at least 3 times a year), writing samples, NWEA (3 times a year) and on-going teacher observations. Students in math support groups are

assessed at the end of each unit and through NWEA. Students in Writing Support groups are assessed at the beginning and end of each

writing unit.  Classroom teachers and Title I support teachers collaborate frequently to discuss student progress. The

Building Instructional Team meets once a week to discuss students' progress including students that are in Title I programs. 
 
 
2. Describe how the Targeted Assistance program is revised to provide supplemental learning opportunities that enable

participating children to meet the State's challenging student achievement standards. 
 
Based on student formative and summative assessments, teacher observations, classroom teacher and parent input, the Target Assistance

program is reviewed and revised as needed. 
 
 
3. Describe how teachers have been trained to identify students who need additional assistance or  how to implement student

achievement standards in the classroom based on the review of student progress. 
 
Title I, GERT, Reading Recovery teachers, ELL teachers and supplemental support staff attend professional development that specifically

addresses the needs of the students they service. Some of these professional development sessions include monthly Oakland County Title I

meetings and work sessions, school Title I meetings, Reading Recovery continuing contact meetings, district wide meetings for GERT, ELL

teachers and Special Education teachers.

 

Each year professional development for all staff is organized through our district-wide calendar and in accordance with our school

improvement plan. Every professional development activity is directly focused on achieving the School Improvement Plan goals and on

improving teaching and student learning in the four core areas. In addition, staff members participate in district wide professional

development opportunities to develop strategies to differentiate instruction for their students. This year, the district has focused on improving

student engagement and student achievement.

 

At a building level, all staff members are trained in our two building initiatives, Visible Thinking and Sustainability. Professional development

for the entire staff ensures continuity and consistency between all classrooms. These professional development opportunities also focus on

connecting all of the four core content areas with Visible Thinking routines and Sustainability concepts.

 

Teachers also have the flexibility to select professional development opportunities that fit their specific instructional roles. Teachers are

provided with a survey, asking them to describe what type of Professional Development would benefit them in the classroom and what topics

would help them to meet the needs of identified and at-risk students. General education teachers, Title I, GERT, Special Education, and

other support staff have participated in the following professional development opportunities to be compliant with the school improvement

plan. 
 

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 91
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 92
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Evaluation  

 

NOTE:  This is NOT a Targeted Assistance Plan Rubric Requirement---but it IS part of  the process of Continuous School Improvement.  This

has been patterned after the Schoolwide Plan requirements, and it fulfills PA 25 requirements for an annual review of the plan. 

 
1. Describe how the school evaluates  the implementation of the Targeted Assistance program at least annually. 
 
Through parent, teacher and student surveys, the targeted assistance program is annually evaluated. We also use formal and summative

assessments to document students' progress and make changes to the program as needed. 
 
 
2. Describe how  the school evaluates the results achieved by the Targeted Assistance program using data from the State's annual

assessments and other indicators of academic achievement. 
 
Every year, student test scores are analyzed and are cross-referenced with data from our Title I programs. These scores are used to

evaluate the effectiveness of our programming and are also used to guide future planning. 
 
 
3. Describe how  the school determines whether the Targeted Assistance program has been effective in increasing the

achievement of eligible students who are furthest from achieving the standards. 
 
Every year, student test scores are analyzed and are cross-referenced with data from our Title I programs. These scores are used to

evaluate the effectiveness of our programming and are also used to guide future planning. We also refer to the parent survey feedback. 
 
 
4. Describe the process that is followed by the school to revise the plan, as necessary, based on the evaluation, to ensure

continuous improvement of eligible students in the Targeted Assistance program. 
 
Every year, student test scores are analyzed and are cross-referenced with data from our Title I programs. These scores are used to

evaluate the effectiveness of our programming and are also used to guide future planning. We also refer to the parent survey feedback.

Our school improvement team reviews all of the data and revises the program, as needed. 
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Overview

 
Plan Name

 
School Improvement Plan 2013- 2015

 
Plan Description

 
This is the plan that has been created to promote student growth and improvement at Eastover Elementary School.
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Goals Summary

 

The following is a summary of the goals encompassed in this plan. The details for each goal are available in the next section. 

# Goal Name Goal Details Goal Type Total Funding
1 All students will improve their mathematics skills

across the curriculum
Objectives:	2
Strategies:	4
Activities:	9

Academic $142800

2 All students will improve their writing skills across
the curriculum.

Objectives:	3
Strategies:	6
Activities:	12

Academic $261750

3 All students will improve their reading skills across
the curriculum

Objectives:	2
Strategies:	3
Activities:	10

Academic $142100
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Goal 1: All students will improve their mathematics skills across the curriculum

 

Strategy 1:  
Timed Math Facts Practice - All students will participate in various timed math facts practice activities to improve automatic recall of basic facts.  Classroom teachers

will monitor student scores and will send home progress reports on a regular basis. 
Research Cited: Miller, April D., and William L. Heward. "Do Your Students Really Know Their Math Facts? Using Daily Time Trials to Build Fluency." Intervention in

school and clinic 28.2 (1992): 98-104.

 

Burns, M. K., Kanive, R., & Degrande, M. (in press). Effect of a computer-delivered math fact intervention as a supplemental intervention for

math in third and fourth grades.

Remedial and Special Education

Available by request to research@renlearn.com

 

Renaissance Learning. (2002).

Special report: MathFacts in a Flash leads to growth in computational fluency

. Wisconsin Rapids,

WI: Author.

Available online from http://doc.renlearn.com/KMNet/R001321910GB47E0.pdf

 

Renaissance Learning. (2011).

The research foundation for MathFacts in a Flash: The critical role of automaticity in accelerating math

achievement.

Wisconsin Rapids, WI: Author.

Available online from (L2297) http://doc.renlearn.com/KMNet/R004344828GJF314.pdf 
Tier:  

Measurable Objective 1:
80% of All Students  will demonstrate a proficiency  of automatic recall of basic math facts in Mathematics by 06/01/2015 as measured by data collected from timed
basic math fact tests .

Activity - Math Facts In A Flash Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will participate in the Math Facts In A Flash
Program.  Teachers will monitor student progress using the
Math Facts in a Flash software.

Technology 09/03/2013 06/01/2015 $0 Other All
classroom
teachers.

School Improvement Plan
Eastover Elementary School

SY 2014-2015 Page 97
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Strategy 2:  
Direct Instruction on Math Facts - Students will receive direct instruction on basic math facts. 
Research Cited: Mercer, Cecil D., and Susan P. Miller. "Teaching students with learning problems in math to acquire, understand, and apply basic math facts."

Remedial and Special Education 13.3 (1992): 19-35.

 

Tournaki, Nelly. "The differential effects of teaching addition through strategy instruction versus drill and practice to students with and without learning disabilities."

Journal of Learning Disabilities 36.5 (2003): 449-458. 
Tier:  

Activity - Math Fact Flash Cards Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All classrooms will use flash cards to improve automatic recall
of basic facts.

Other 09/03/2013 06/01/2015 $100 General
Fund

All
classroom
teachers

Activity - Math Fact Games Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will play math fact games to improve automatic
recall of basic facts.

Other 09/03/2013 06/01/2015 $200 General
Fund

All
classroom
teachers.

Activity - Math Minute Tests Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will complete math minute tests on a weekly basis. Evaluation 09/03/2013 06/01/2015 $0 Other All
classroom
teachers.

Activity - Math Facts Intervention Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Eligible at risk students will work individually or in a small group
to improve their basic math facts.

Academic
Support
Program

09/03/2013 06/01/2015 $140000 Title I Part
A

Title I Math
Support
Teacher
and GERT
Staff

Activity - Everyday Mathematics Program Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Strategy 3:  
Technology Integration - Students will use technology to practice their math facts skills. 
Research Cited:  Heinecke, W. F., Milman, N. B., Washington, L. A., Blasi, L. (2002) New Directions in the Evaluation of the Effectiveness of Educational Technology.

Computers in the Schools, v18 n2 p97-110.

 

Jacobs, K. L. (2005). Investigation of interactive online visual tools for the learning of mathematics. International Journal of Mathematical Education in Science and

Technology, 36: 7, 761-768.

 

McTighe, Jay & Ferrara, Steven. (1998). Assessing Learning in the Classroom. National Education Association. Washington, DC.

 

NACOL Research Committee. (2007). NACOL Effectiveness of K-12 Online Learning, http://www.inacol.org/research/docs/VSresearch-summary.pdf

 

National Mathematics Advisory Panel. (2008). Foundations for Success: The Final Report of the National Mathematics Advisory Panel. U.S. Department of Education:

Washington, DC.

 

National Research Council. (2001). Improving Mathematics Education: Resources for Decision Making. Committee on Decisions that Count, Steve Leinwand and Gail

Burrill (Eds.). Mathematical Sciences Education Board, Center for Education, Division of Behavioral and Social Sciences and Education. Washington, DC: National

Academy Press.

 

Schacter, John. (1999). The Impact of Education Technology on Student Achievement: What the most Current Research Has to Say. Milken Exchange on Education

Technology: Santa Monica, CA.

 

SEG Research. (2008). Understanding Multimedia Learning: Integrating multimedia in the K-12 classroom. New Hope, PA.

 

Smith, David A. (2002). How People Learn... Mathematics. Proceedings of the International Conference on the Teaching of Mathematics. Crete, Greece.  
Tier:  

All classrooms will implement the Everyday Mathematics
Program, which includes direct instruction on basic math facts.

Direct
Instruction

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers.

Activity - IXL Math Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will participate in IXL Math, a web-based program that
students are encouraged to use at home with parents.

Parent
Involvemen
t

09/03/2013 06/01/2015 $2500 General
Fund

Principal,
Letitia
Tappin
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Strategy 1:  
Everyday Mathematics Program - Students will receive explicit instruction using the Everyday Mathematics Program 
Research Cited: Fuson, Karen C., William M. Carroll, and Jane V. Drueck. "Achievement results for second and third graders using the Standards-based curriculum

Everyday Mathematics." Journal for Research in Mathematics Education (2000): 277-295.

 

Ball, D. L., & Cohen, D. K. (1996). Reform by the book: What is--or might be--the role of curricular

materials in teacher learning and instructional reform?

Educational Researcher

, 25 (9), pp. 6–8.

National Council of Teachers of Mathematics. (1989).

Curriculum and evaluation standards for school

mathematics

. Reston, VA: Author.  
Tier:  

Goal 2: All students will improve their writing skills across the curriculum.

 

Activity - Math Technology Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will participate in Promethean Board activities, math
software, iPad, and/or web-based math activities that reinforce
basic math facts automaticity.

Technology 09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers.

Measurable Objective 2:
A 5% increase of Third and Fourth grade students  will demonstrate a proficiency  of mathematics in Mathematics by 06/01/2015 as measured by the 3rd and 4th
grade MEAP.

Activity - Home Links and Journal Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will participate in daily mathematics practice using
through Everyday Math Home Links or Math Journal

Direct
Instruction

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers

Measurable Objective 1:
A 10% increase of Fourth grade students  will demonstrate a proficiency  on the Writing Portion of the MEAP  in English Language Arts by 06/01/2015 as measured by
the 4th Grade MEAP Writing Portion.
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Strategy 1:  
Student Publishing - All students will "publish" pieces of their writing throughout the school year. 
Research Cited: Harwayne, Shelley. Writing through Childhood: Rethinking Process and Product. Heinemann, 88 Post Road West, PO Box 5007, Westport, CT 06881,

2001.

 

Kirby, Dan, and Tom Liner. Inside Out: Developmental Strategies for Teaching Writing. Boynton/Cook Publishers, Inc., 206 Claremont Ave., Montclair, NJ 07042, 1981.

 

 
Tier:  

Strategy 2:  
Informational Texts - Students will receive explicit instruction on writing informational texts. 
Research Cited: Moss, Barbara. "Making a case and a place for effective content area literacy instruction in the elementary grades." The Reading Teacher 59.1 (2005):

46-55.

 

Donovan, Carol A. "Children's Development and Control of Written Story and Informational Genres:" Insights from One Elementary School"." Research in the Teaching

of English (2001): 394-447.

 

Read, Sylvia. "First and second graders writing informational text." The Reading Teacher 59.1 (2005): 36-44. 
Tier:  

Activity - Publishing Center Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will publish at least one self-authored book through
the Eastover Publishing Center each year.  Students will write
their books in the classroom, but parent volunteers will assist
with the publishing process.

Parent
Involvemen
t

09/03/2013 06/01/2015 $600 Other All
classroom
teachers
and parent
volunteers.

Activity - Polished Writing Pieces Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will complete at least two polished writing pieces
within the school year.

Direct
Instruction

09/03/2013 06/01/2015 $500 General
Fund

All
classroom
teachers
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(shared) Strategy 1:  
Daily Writing - Teachers will provide students with daily writing practice opportunities. 
Research Cited: Gallimore, Ronald, et al. "Moving the learning of teaching closer to practice: Teacher education implications of schoolbased inquiry teams." The

elementary school journal 109.5 (2009): 537-553.

 

Graham, Steve, Karen R. Harris, and Lynn Larsen. "Prevention and intervention of writing difficulties for students with learning disabilities." Learning Disabilities

Research & Practice 16.2 (2001): 74-84.

 

 
Tier:  

Activity - Writing Lessons Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will be given direct instruction on how to write
informational text using non-fiction text features as well as
immersion in informational text genre.

Direct
Instruction

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers.

Activity - Writing Support Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students who need additional support will work with a teacher
and receive explicit instruction on writing using informational
text features.

Academic
Support
Program

09/03/2013 06/01/2015 $0 Title I Part
A

Title I staff

Measurable Objective 2:
70% of All Students  will demonstrate a proficiency  in writing conventions and mechanics in English Language Arts by 06/01/2015 as measured by student writing
samples..

Activity - Daily Journal Writing Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will engage in daily journal writing and participate
in weekly conferencing with their classroom teacher.

Direct
Instruction

09/03/2013 06/01/2015 $600 General
Fund

All
classroom
teachers.

Activity - Craft of Writing Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will receive direct instruction in the craft of writing. Direct
Instruction

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers
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Strategy 2:  
Direct Instruction on Conventions and Mechanics - All students will receive direct instruction on grade level appropriate common core writing conventions and

mechanics. 
Research Cited: Adams, Dixie. "Improving Writing Skills and Related Attitudes among Elementary School Students." (1996).

 

Dyson, Anne Haas. "The role of oral language in early writing processes." Research in the Teaching of English (1983): 1-30.

 

 
Tier:  

(shared) Strategy 1:  
Daily Writing - Teachers will provide students with daily writing practice opportunities. 
Research Cited: Gallimore, Ronald, et al. "Moving the learning of teaching closer to practice: Teacher education implications of schoolbased inquiry teams." The

elementary school journal 109.5 (2009): 537-553.

 

Graham, Steve, Karen R. Harris, and Lynn Larsen. "Prevention and intervention of writing difficulties for students with learning disabilities." Learning Disabilities

Research & Practice 16.2 (2001): 74-84.

 

 
Tier:  

Activity - Daily Editing Practice Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will receive daily direct instruction and practice of
conventions and mechanics.

Direct
Instruction

09/03/2013 06/01/2015 $50 General
Fund

All
classroom
teachers

Measurable Objective 3:
70% of All Students  will demonstrate a proficiency  in expressing their thoughts in a clear and organized way. in English Language Arts by 06/01/2015 as measured
by student writing samples.

Activity - Daily Journal Writing Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will engage in daily journal writing and participate
in weekly conferencing with their classroom teacher.

Direct
Instruction

09/03/2013 06/01/2015 $600 General
Fund

All
classroom
teachers.
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Strategy 2:  
Direct Instruction on Writing - Students will receive direct instruction on various writing genres in a small group. 
Research Cited: Calkins, Lucy McCormick. The art of teaching writing. Heinemann Educational Books Inc., 70 Court St., Portsmouth, NH 03801, 1986.

 

Calkins, Lucy McCormick. Lessons from a Child: On the Teaching and Learning of Writing. Heinemann Educational Books Inc., 70 Court St., Portsmouth, NH 03801,

1983. 
Tier:  

Strategy 3:  
Parent Training & Involvement - Parents will receive training and involvement opportunities to help them to support writing at home. 
Research Cited: Graves, Donald H. A fresh look at writing. Heinemann, 361 Hanover St., Portsmouth, NH 03801-3912 (ISBN-0-435-08824-6, $20)., 1994.

Activity - Craft of Writing Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All students will receive direct instruction in the craft of writing. Direct
Instruction

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers

Activity - GERT Writing Support Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will work with GERT staff on writing skills across
different genres and subjects.

Direct
Instruction

09/03/2013 06/01/2015 $260000 General
Fund

GERT
(General
Education
Resource
Teacher)

Activity - Professional Development Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will have the opportunity to participate in a Writing
Cohort that focuses on the craft of writing.

Professiona
l Learning

09/03/2013 06/01/2015 $0 General
Fund

Teacher
Leaders
and
Classroom
Teachers

Activity - Writing Stamina Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

All teachers will receive training on how to improve student
writing stamina.  Teachers will also have the opportunity to
vertically align student writing expectations.

Professiona
l Learning

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers
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Epstein, Joyce L., and Susan L. Dauber. "School programs and teacher practices of parent involvement in inner-city elementary and middle schools." The Elementary

School Journal (1991): 289-305. 
Tier:  

Goal 3: All students will improve their reading skills across the curriculum

 

Strategy 1:  
Informational Texts - Students will focus on informational texts to improve reading comprehension across the curriculum. 
Research Cited: Guthrie, John T., et al. "Reading motivation and reading comprehension growth in the later elementary years." Contemporary Educational Psychology

32.3 (2007): 282-313.

 

Guthrie, John T., et al. "Increasing reading comprehension and engagement through concept-oriented reading instruction." Journal of Educational Psychology 96.3

(2004): 403-423.

 

 
Tier:  

Activity - Writing Newsletter Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

A writing newsletter that updates parents on what is being
taught and on how to support learning will be sent home with
students on a regular basis.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 Title I Part
A

Title I staff

Activity - Parent Training Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Parents will be trained on how to support writing at home at
curriculum night and at the Title I parent info night.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 Title I Part
A

All
classroom
teachers
and Title I
staff

Measurable Objective 1:
90% of Kindergarten, First, Second and Third grade students  will demonstrate a proficiency  in reading comprehension in English Language Arts by 06/01/2015 as
measured by DRA administrated by classroom teachers.
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Strategy 2:  
Parent Involvement - Parents will receive training and resources that will help them to support reading comprehension at home. 
Research Cited: Taylor, Denny, and Catherine Dorsey-Gaines. Growing up literate: Learning from inner-city families. Heinemann, 361 Hanover Street, Portsmouth, NH

03801-3912, 1988.

 

Dauber, Susan L., and Joyce L. Epstein. "Parents’ attitudes and practices of involvement in inner-city elementary and middle schools." Families and schools in a

pluralistic society (1993): 53-71. 
Tier:  

Activity - Nonfiction Text Features Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will receive explicit instruction on non-fiction text
features to improve their informational reading comprehension
across the curriculum.

Direct
Instruction

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers

Activity - Literacy Groups Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students who need additional support in reading and writing
will be exposed to explicit instruction on reading non-fiction
genre in small groups.

Academic
Support
Program

09/03/2013 06/01/2015 $140000 Title I Part
A

Title I Staff

Activity - Reading Recovery Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

1st graders who need additional support work one on one with
a trained Reading Recovery teacher for 30 minutes each day.

Academic
Support
Program

09/03/2013 06/01/2015 $0 General
Fund

Reading
Recovery
staff

Activity - Parent Training Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Parents will receive training that will help them to support
reading comprehension at home.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 General
Fund

Christina
Murriel

Activity - Read at Home Program Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will have shared reading opportunities at home
through "Book in a Bag" or "Razz Kids."

Parent
Involvemen
t

09/03/2013 06/01/2015 $2100 General
Fund

All K-3
classroom
teachers.
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Strategy 1:  
Small Group Reading - Students will have opportunities to read in a small group setting. 
Research Cited: Anderson, Linda M. "Principles of Small-Group Instruction in Elementary Reading." (1982).

 

Anderson, Linda M., Carolyn M. Evertson, and Jere E. Brophy. "An experimental study of effective teaching in first-grade reading groups." The elementary school

journal 79.4 (1979): 193-223. 
Tier:  

Activity - Curriculum Night Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Parents attend "Curriculum Night" at the beginning of the year,
providing them with information on curricular expectations and
suggestions on how to support learning at home.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers.

Measurable Objective 2:
A 5% increase of Third and Fourth grade students  will demonstrate a proficiency  of reading comprehension in English Language Arts by 06/01/2015 as measured by
the 3rd and 4th grade MEAP.

Activity - GERT Reading Support Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students who need additional support will receive small group
reading instruction.

Academic
Support
Program

09/03/2013 06/01/2015 $0 General
Fund

GERT staff

Activity - Language Program Group Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students who need additional support will receive explicit
instruction and small group learning opportunities using the
Language! program.

Academic
Support
Program

09/03/2013 06/01/2015 $0 General
Fund

GERT staff

Activity - AARI Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students who need additional support with reading
informational texts will receive small group instruction using
AARI format.

Academic
Support
Program

09/03/2013 06/01/2015 $0 General
Fund

GERT staff

Activity - Reading Groups Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Students will participate in leveled reading groups in their
general education classroom

Direct
Instruction

09/03/2013 06/01/2015 $0 General
Fund

All
classroom
teachers
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Activity Summary by Funding Source

 
Below is a breakdown of your activities by funding source

 
Other

Title I Part A

Activity Name Activity Description Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Staff
Responsibl
e

Publishing Center All students will publish at least one self-authored
book through the Eastover Publishing Center each
year.  Students will write their books in the
classroom, but parent volunteers will assist with
the publishing process.

Parent
Involvemen
t

09/03/2013 06/01/2015 $600 All
classroom
teachers
and parent
volunteers.

Math Facts In A Flash All students will participate in the Math Facts In A
Flash Program.  Teachers will monitor student
progress using the Math Facts in a Flash software.

Technology 09/03/2013 06/01/2015 $0 All
classroom
teachers.

Math Minute Tests All students will complete math minute tests on a
weekly basis.

Evaluation 09/03/2013 06/01/2015 $0 All
classroom
teachers.

Activity Name Activity Description Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Staff
Responsibl
e

Writing Newsletter A writing newsletter that updates parents on what
is being taught and on how to support learning will
be sent home with students on a regular basis.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 Title I staff

Writing Support Students who need additional support will work
with a teacher and receive explicit instruction on
writing using informational text features.

Academic
Support
Program

09/03/2013 06/01/2015 $0 Title I staff

Literacy Groups Students who need additional support in reading
and writing will be exposed to explicit instruction
on reading non-fiction genre in small groups.

Academic
Support
Program

09/03/2013 06/01/2015 $140000 Title I Staff

Parent Training Parents will be trained on how to support writing at
home at curriculum night and at the Title I parent
info night.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 All
classroom
teachers
and Title I
staff
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General Fund

Math Facts Intervention Eligible at risk students will work individually or in
a small group to improve their basic math facts.

Academic
Support
Program

09/03/2013 06/01/2015 $140000 Title I Math
Support
Teacher
and GERT
Staff

Activity Name Activity Description Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Staff
Responsibl
e

Math Technology Students will participate in Promethean Board
activities, math software, iPad, and/or web-based
math activities that reinforce basic math facts
automaticity.

Technology 09/03/2013 06/01/2015 $0 All
classroom
teachers.

Curriculum Night Parents attend "Curriculum Night" at the beginning
of the year, providing them with information on
curricular expectations and suggestions on how to
support learning at home.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 All
classroom
teachers.

Writing Lessons Students will be given direct instruction on how to
write informational text using non-fiction text
features as well as immersion in informational text
genre.

Direct
Instruction

09/03/2013 06/01/2015 $0 All
classroom
teachers.

Craft of Writing All students will receive direct instruction in the
craft of writing.

Direct
Instruction

09/03/2013 06/01/2015 $0 All
classroom
teachers

Professional
Development

Teachers will have the opportunity to participate in
a Writing Cohort that focuses on the craft of
writing.

Professiona
l Learning

09/03/2013 06/01/2015 $0 Teacher
Leaders
and
Classroom
Teachers

Polished Writing Pieces All students will complete at least two polished
writing pieces within the school year.

Direct
Instruction

09/03/2013 06/01/2015 $500 All
classroom
teachers

Reading Recovery 1st graders who need additional support work one
on one with a trained Reading Recovery teacher
for 30 minutes each day.

Academic
Support
Program

09/03/2013 06/01/2015 $0 Reading
Recovery
staff

Daily Journal Writing All students will engage in daily journal writing and
participate in weekly conferencing with their
classroom teacher.

Direct
Instruction

09/03/2013 06/01/2015 $600 All
classroom
teachers.

Read at Home Program Students will have shared reading opportunities at
home through "Book in a Bag" or "Razz Kids."

Parent
Involvemen
t

09/03/2013 06/01/2015 $2100 All K-3
classroom
teachers.

Math Fact Flash Cards All classrooms will use flash cards to improve
automatic recall of basic facts.

Other 09/03/2013 06/01/2015 $100 All
classroom
teachers
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Writing Stamina All teachers will receive training on how to improve
student writing stamina.  Teachers will also have
the opportunity to vertically align student writing
expectations.

Professiona
l Learning

09/03/2013 06/01/2015 $0 All
classroom
teachers

GERT Writing Support Students will work with GERT staff on writing skills
across different genres and subjects.

Direct
Instruction

09/03/2013 06/01/2015 $260000 GERT
(General
Education
Resource
Teacher)

IXL Math Students will participate in IXL Math, a web-based
program that students are encouraged to use at
home with parents.

Parent
Involvemen
t

09/03/2013 06/01/2015 $2500 Principal,
Letitia
Tappin

Everyday Mathematics
Program

All classrooms will implement the Everyday
Mathematics Program, which includes direct
instruction on basic math facts.

Direct
Instruction

09/03/2013 06/01/2015 $0 All
classroom
teachers.

Parent Training Parents will receive training that will help them to
support reading comprehension at home.

Parent
Involvemen
t

09/03/2013 06/01/2015 $0 Christina
Murriel

Home Links and Journal Students will participate in daily mathematics
practice using through Everyday Math Home Links
or Math Journal

Direct
Instruction

09/03/2013 06/01/2015 $0 All
classroom
teachers

Language Program
Group

Students who need additional support will receive
explicit instruction and small group learning
opportunities using the Language! program.

Academic
Support
Program

09/03/2013 06/01/2015 $0 GERT staff

Nonfiction Text Features Students will receive explicit instruction on non-
fiction text features to improve their informational
reading comprehension across the curriculum.

Direct
Instruction

09/03/2013 06/01/2015 $0 All
classroom
teachers

GERT Reading Support Students who need additional support will receive
small group reading instruction.

Academic
Support
Program

09/03/2013 06/01/2015 $0 GERT staff

Math Fact Games All students will play math fact games to improve
automatic recall of basic facts.

Other 09/03/2013 06/01/2015 $200 All
classroom
teachers.

Daily Editing Practice Students will receive daily direct instruction and
practice of conventions and mechanics.

Direct
Instruction

09/03/2013 06/01/2015 $50 All
classroom
teachers

Reading Groups Students will participate in leveled reading groups
in their general education classroom

Direct
Instruction

09/03/2013 06/01/2015 $0 All
classroom
teachers

AARI Students who need additional support with reading
informational texts will receive small group
instruction using AARI format.

Academic
Support
Program

09/03/2013 06/01/2015 $0 GERT staff
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